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INTRODUCTION

The institute for language and
preparatory studies has long

term, intensive experience with
teaching the Czech language as

a foreign language for various
target groups. The primary aim

is to prepare students speaking
different languages for studying at
universities in the Czech language.
Another area the institute focuses
its efforts on is teaching the
Erasmus programme students

and providing support to foreign
students with language tuition.
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UJOP UK is a sponsor in the field of
teaching the Czech language as the
foreign/target language. It organises
a series of methodological courses
involving educationalists from all
levels of the educational system and
types of educational institutions

on the subject of how to teach

the Czech language as a foreign
language. Due to this experience, the
institute had started participating in
the OP VVV project and offered the
university the opportunity to support
foreign students and foreign experts
through Czech language tuition

and necessary culturally anchored
competencies that get projected into
the language.

In the first phase of the Quality
enhancing of education at Charles
University project and its relevance
to the labour market needs
catering partial project called The
support of structural needs of the
internal development at Charles
University, we took a closer look at
the circumstances of the foreign
students and the foreign academic
personnel arriving to study and work
at Charles University.

UJOP UK

This is all to develop a newly
conceived methodology of specific
tuition focused on the paramount
communication needs within the
targeted groups.

Perceiving the language barrier as
being a significant issue accounts for
one of the most common reasons for
students to ponder over the decision
if they should or should not embark
on a foreign adventure. It is clear that
in their chosen destination they will
not be able to get about only with
English, in everyday encounters and
even at the university itself.

Everybody who goes to a foreign
country will encounter new methodes,
attitude and approach towards
different topics. The academic field
is no different. Academic personnel
arriving in a foreign country meet
not only new colleagues but also
other members and representatives
of a given nation whom they will
encounter while dealing with
everyday issues, as one inevitably
would during a long term stay. The
visitor is therefore partaking in

an intercultural dialogue which is



essentially often different to similar
encounters and interactions in his/
her home country. Despite the
university education internationally
working on the premise of similar
principles, there is still a plethora of
more or less significant nuances and
differences which are due to cultural
diversities. Those are also reflected
significantly in languages. Using

a specific language approach, it is
possible to help the participants to
overcome cultural barriers and realize
the basic differences.

The reasons behind decisions to
spend longer periods of time at
foreign universities differ and

change with age and academic
values. Charles University strives to
provide, to all foreign students as
well as academic personnel, the most
accommodating approach and is
continuously working on bettering its
services. One of the potential ways
of utilizing the knowledge amassed
while developing this project and
establishing the InterU centre is close
cooperation with the Welcome centre
and the UK Point. They can use this
opportunity to teach the Czech
language specifically tailored to the
needs of the foreign students and

academic personnel and offer it

as a part of their packages. The
following pages introduce the
findings from our meetings with
foreign students and academic
personnel, which took place at

a variety of places within the Charles
University. Aside from specific
details relating to their everyday life,
additional comments were included.
Those are to offer encouragement
to university employees who are in
contact with foreign visitors and
whom they can assist with making
their stay at the university and the
Czech republic itself as pleasant

as possible.

The second part of this manual
contains materials which are meant
to encourage students and academic
personnel to communicate in Czech
and discover the Czech socio-cultural
reality in a controlled manner. The
manual also includes methodological
support for lectures and those who
come in contact with individuals
speaking in foreign languages and
offers an effective way of working
with the foreign community at
Charles University.
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MAPPING
THE
SITUATION

2.1. Foreign students - issues and needs
2.1.1. Most frequently asked
questions before arriving in the
Czech republic
2.1.2. Unpleasant situations
2.2. Foreign academic personnel-
issues and needs

2.3. Practical experience
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In this part of the manual, all
information collected while
conducting surveys with international
students and international workers

is listed. Surveys were carried out
through questionnaires between
2018 and 2019. Question for students
and workers were centred around
university life and life in the Czech
Republic. Special emphasis was put
on potential problems and needs
connected to these thematic areas.
To obtain information from the

other side of the spectrum the
survey included university workers
who are in everyday touch with the
selected group while dealing with
their issues. They deserve a big thank
you because if it was not for their
input the information necessary

for producing the much-needed
methodology would not be complete.

A group of foreign students was
approached centrally via the Student
Information System. The survey
involved students who arrived as

a part of the international student
mobility programmes, along with
those who are to complete the whole
study course in a foreign language at
Charles University.

The group of foreign academic
personnel is too heterogeneous
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to be approached by the central
system and therefore the academic
personnel were approached via
the net of contacts available to
the survey creators. Aside from
that, representatives of selected
departments and faculties were
contacted and asked to help to
distribute the questionnaires.

This examination thus did not
happen across the board, which
reflects in the number of collected
questionnaires.

The third group, the Charles
University employees who work
with foreign students and
foreign academic personnel, was
approached systematically. The
heads of all of the seventeen
faculties were approached at
the following departments: The
economy department, study
department, foreign relations
department, human resources
department and the scientific
department, providing the faculties
operate those.

The results of our survey are stated
on the following pages, taking into
consideration their intelligibility

and potential use for working with
speakers in different languages at
Charles University.
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2.1.
Foreign students - issues and
needs

12
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There were 430 questionnaires collected
from foreign students. The following
graph depicts them based on their chosen
education programme. It is clear that most
questionnaires were completed by masters
degree students.

Level of education
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Cov vam
v CR nejvice
chybi?
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o Common spaces in dormitories, study spaces.

o Free water at restaurants and free refills of beverages.

o Solutions when having to solve a problem. Visas, doctors
appointments, dorm issues.

o That events are not advertised in English hence not knowing
what’s going on.

o Societies/clubs for international students.

o Russian theatre. Compensates with amazing opera.

o A clear online system which provides information about the
courses | can take, exam dates, where | can sign up for courses
o The sea and the dunes and the wind blowing over the polders.
o Student Discounts in restaurants in Hradec Kralove or any
other food or grocery shop.

o Czech Republic creates the best studying atmosphere.

o A good accommodation. UK dormitories are not good.

o Proper Integration of the Czech and English parallels, in terms
of curricular and extracurricular work. As an English parallel | did
not get much exposure to official varsity sports and activities.

| did not get any alumni exposure, which could have been really
beneficial for career progression.

o Access to paperwork via online sources, not standing in long
waiting lines.

o In the US, administration is very quick and accommodating.
Here, my questions took weeks to answer (and usually culminated
in a need to email someone else with the same question).

All of our classes in the US had an online site, where we could
read the syllabus, find updated course readings, and read any
announcements from our professors. At Charles University,
communication was much more difficult because there were no
online components.

In the US, plagiarism and academic integrity are explained in
the syllabus for every class and each course instructors spends
some time in the very first meeting to explain those concepts.
Charles University lacked this emphasis. When a fellow student of
mine blatantly cheated on a test with her phone, | and a few other
students reported the incident, and absolutely nothing happened.
At home, that student would have either been expelled or forced
to repeat the course entirely. The fact that Charles University did
nothing about this issue makes its academics feel so much less
prestigious and takes away form the value of the degree all of us
are awarded.

o Nothing much, | like it here.
o Spring and Autumn season.
o VSechno je v poradku.




The following graph depicts the
representation of students partaking

in the survey based on the type of
contract allowing them to study at
Charles University. To simplify, the only
distinction was made between the
standard study programme and student
exchange which mainly correspond with
the ERASMUS study programme
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From looking at the graph it is clear that most of the students
arriving for the exchange programme and participating in the
survey were bachelor students. To them, as a part of the prior
travelling communication, Czech courses were offered. In some
cases, those were even a compulsory condition. Master and
doctoral degree students were mainly participating in standard
study programmes. For those students, there is no set socio-
cultural and systematic language support and for that reason,
it is advisable to concentrate and approach them with the
potential of adaptation courses.

Student exchange ratio
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degree
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degree

bachelor

degree

0 50 100 150 200
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From the student representation
graph that is based on individual
faculties, we can see that most
questionnaires were completed

by students from the Faculty of
Social Science and the First faculty
of Medicine. Opposite results and
the least representation based on
the collected data came from the
Hussite Faculty of Theology, the
Protestant Theological Faculty and
the Faculty of law.
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2.1.1.

Most frequently asked questions

prior to arriving in the Czech
Republic

20

' U InterU

The following graph lists topics that are frequently discussed by
foreign students before arriving in the Czech Republic. Students
could choose from multiple options. The highest-rated topic was
the topic of accommodation.

The second position is the issue of living expense. This is
something the university has no control over yet respondents
stated that they wout Czech Republic and find their way around
it. As an alternative, students can be redirected to the Study in
Prague website (Charles University is also significantly involved in
its activities) which pursues this topic in detail.

In general, living expenses consist of accommodation, food, and

leisure activities. All of these (aside from transport expenses)
vary depending on the individual.

UJOP UK 21



The table below lists selected items to
help with establishing a basic idea about
prices in our country.
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Item

Accommodation
Dormitory Vétrnik double room
Single room in the centre of Prague

Food

Lunch at a restaurant

Lunch at the university dining hall
A loaf of bread 1kg

Spaghetti 0,5 kg

A bag of rice 1 kg

Prague public transport
A monthly fee for persons younger
than 26 y/o

Leisure activities

1 hour in a swimming pool
Prague city gallery entrance fee
National theatre - stage play fee

Price

Price p/m approx. 3 000 CZK/117 €
Price p/m approx. 10 000 CZK/390 €

150 CZK/6 €
60 CZK/2,5 €

28 CZK/1,08 €
20 CZK/2,16 €
45 CZK/1,76 €

130 CZK/5,07 €

110 CZK/4,29 €
120 CZK/4,68 €
190-450 CZK/7,42-17,56 €

*While using the methodical manual it is necessary to keep in mind that
prices can fluctuate and change. Stated prices were valid as per January 2020.

UJOP UK
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Topics discussed prior

to arriving

accommodation

cost of living

insurance

study obligations
(timetable)

transport to the
Czech Republic

university/faculty

equipment (libraries,

laboratories)

visas
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2.1.2.
Unpleasant situations

Have you ever been confronted

with an unpleasant situation in the
Czech Republic? - This question was
added to the survey questionnaire

to find out specifics of the situations
students consider unpleasant.

We included this question for the
purpose of identifying the most
useful vocabulary, language and
communication competencies which
would help the participants to deal
with unpleasant situations or even
avoid them altogether. 45 % of survey
participants stated that they have
been confronted with such situations
in the Czech republic.

UJOP UK 25



Have you
ever been
confronted
with an
unpleasant
situation in
the Czech
Republic?

Students who answered yes and were able to identify the
problem and were asked further questions - especially - what
was the situation about? Students had the option of an open
answer to allow them to fully express their feelings. For the
purpose of analysis, their answers were further divided into
categories based on the physical area where the unpleasant
situation took place and the nature of the situation. At the same
time, the students were asked if they were aware of whom to
reach out to in such a situation. Two-thirds of the students
answered no.

UJOP UK




Unpleasant encounters - area

the post
office

the public
the office
tourists
supermarket
services
the police
fellow
students
the hospital
dormitories
coffee
shops
faculties
public

transport
a flat

28
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Here with examples of the most
common complications and
suggestions on how to work
with them as part of tuition.

In general, it can be assumed that the main source

of unpleasant encounters will be down to a mutual
misunderstanding, not being accustomed to local customs,
etc. These situations can therefore at least be reduced by
educating students on the most common differences that
may serve as an unpleasant surprise.

Methodologically it is always possible to include tasks
involving pictures of conflicting situations (first encounter,
acquaintance, services, contact with clerks, etc) and teach
participants basic phrases, including the correct intonation,
that can prove to be helpful in such situations.

UJOP UK



What was

the situation

concerning?

UJOP UK

o A mean bus driver.

o No idea, | don’t speak Czech. | was just yelled at.

o Getting fined for crossing the street at a place without
a traffic light by the city police (1500 CZK).

o Hospitals are bad, barely anyone speaks English and they
make you wait for a really long time.

o Bureaucracy, many issues with changing visa status,
with nostrification, with flat leases. No one seems to be an
expert to help students correctly answer questions about
these things.

o | almost lost 1 year in my studying because of a mistake
from the foreigner police employee because she said | can
not understand English, so they cancelled my visa in the
end of March and gave me 1 way visa to fix.

o | had to pick up a package in Kavalirka post office in my
first month here and didn’t understand enough Czech so

| was convinced they were going to arrest me.

o Tram inspector that was very aggressive and said that
my mobile ticket was invalid since | received the message
after | got on the tram even though | sent the message
before | got on. He threatened me with the police and had
another man help detain me until | gave up and paid him.

o MY ISIC CARD WAS INVALID TO DO THE TRANSPORT
TICKET.

o In the dormitories (HostivaF). Some of the receptionists
are exceptionally and unreasonably unfriendly. If you meet
the wrong one, you’ll be shouted at and you can definitely
forget all help. Just one example: | locked myself out of my
building in the morning. | asked whether they could let me
in, but all | got was an angry shout in Czech. Fortunately

| found a few fellow students that were nice enough to let
me in.

o The billing lady at a supermarket asked for cash even
though the money had already been deducted from my
travel card. | had to pay twice.

o Get lost on the streets and nobody tried to help me,
because | wasn’t a Czech speaker. Trying to pay my bills at
banks/post office and NOBODY speaks in English. The main
unpleasant situation was the language barrier.




The public

It is a sad reality that most of the unpleasant encounters foreigners
experience come from the public. It is unpleasant more so because it speaks
volumes about the general atmosphere within the Czech society which is

a priori not viewed as overly friendly. Czechs are considered rather aloof

and meeting foreigners who speak a language they can not understand, or
understand very poorly, very likely accentuates the whole issue.

To a large extent, most of these encounters can be put down to a simple
non-malicious misunderstanding. That itself opens a door of opportunity for
introducing intercultural topics as a part of the course, ensuring a sufficient
understanding of specific types of communications and providing the
participants with useful phrases and competences. To help them understand
the culture and teach them how to prevent conflicts or at least minimise
their impact.

How to approach the issue?

Based on what was already mentioned above, the main frustration about
interaction with Czechs could be that our culture is much more private than
the culture of the people arriving in the Czech Republic. Explaining that
alone to the students may ease the tension because they realize that the
issue does not stand with them.

In connection with what has already been stated, a friendly gesture from
the foreign visitors could prove to be helpful. Across all cultures, people
appreciate when a foreigner makes an effort to speak their native language.
Czechs are no exception.

Therefore we should guide the language courses participants to learn at

least the basic phrases and put them to active use. (To greet someone, say
thank you or sorry).
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Institutions

Institutions and official places generally score high on the ladder of
unpleasant encounters.

How to approach the issue?

By all means, it is a good idea to warn students that everything relating to
any form of paperwork proves to be a lengthy process and it is advised to
start official proceedings well in advance. That will at least reduce the stress
from having to deal with formalities close to a deadline.

The intricacy of the state administration is further complicated by the lack

of compassion from the clerks and the lack of knowledge of foreign/English
language on their behalf. To demonstrate, a video made by the national
institute of education can be used. It shows a female foreigner filling in

a request form at an official place, along with an unfriendly clerk. Pointing out
that not only foreigners are subjected to such situations, but Czechs also
experience similar unpleasantness, can make students feel better as they do
not have to feel alone and singled out.

Transport

Students often experienced unpleasant situations in public transport with
ticket controllers as much as with fellow travellers.

How to approach the issue?

It is advisable to stress out to the students the importance of always having
a valid ticket on them, being it in a printed or electronic version, because
ticket controllers are a common occurrence and are there to enforce the law.

When it comes to fellow passengers, the reason behind certain hostility can
be down to foreign students not behaving in accordance with common Czech
conventions. For that purpose, two worksheets specifically targeting that
issue were created (Traveling on public transport worksheet) which deals
with issues such as who has the right to a seat, current topics related to
transport, and how to avoid being fined (The fine worksheet).

UJOP UK 33



Post office

Next on the list of potentially problematic places is the post office. Students
themselves identified the main issue to be the poor language skills of the
postal clerks.

How to approach the issue?

We created a worksheet walking the course participants through the basic
operations at the post office (At the post office worksheet).

Communication of foreign students

The key piece of information is that to be able to accommodate the needs
of foreigners, effective communication skills on their behalf play a major
role and therefore this part is dedicated to language and its efficacy at all
individual parts of Charles University.

From the total count of 431 respondents, 421 answered that they use English

as the main communication tool. The following graph shows that other
languages are in a significant minority.

34 Support manual  2022—2026

UJOP UK

Which language do you communicate with most often?
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Czech
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Persian
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Russian
Slovak
Spanish
Swedish

Turkish
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The next questions were aimed at
communication efficacy. Students had
the option to rate the level of efficiency
of understanding people at the dormitory,
during tuition, at the library, dining hall,
the study and in foreign departments.
Respondents did not always answer all
questions (for example some of them

do not live at the dormitory). For that
reason, the data was transferred into
percentages, as the graph demonstrates.
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2.2.

Foreign academic personnel -issues

and needs

38
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As mentioned previously, the survey involving academic personnel
was not conducted across the whole academic spectrum. During
the whole period of mapping, we did not succeed in securing

an answer sample large enough to allow us the same level of

an independent analysis and graph compilations as with the
students. Yet, during us partaking in direct consultations we were
able to explore in detail the needs of consulted individuals and
try in practice how to work with these initiatives. In this summary,
we refer to various surveys and their partial findings based on
selected answers of academic personnel at several faculties,
along with our experience gathered during consultations.

It is safe to say that topics relating to questions before arriving
that interest them, and issues which the academic personnel
encounter are on the same par as those of the students.

A large portion of academic personnel possesses a strong desire
to learn Czech. Reasons do vary but mainly they allow a better
understanding of our culture, along with the practical side

of navigating through everyday tasks. The need to learn is
manifested even stronger if there are children involved. The topic
of children is also an area where students differ in their needs
from academic personnel. We did not question the student
surveyees about having children themselves but none of them
mentioned this topic, unlike the academic personnel who were
also not explicitly asked but rather often voiced the issue of
children and their education, school placements, insurance, etc.
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2.3.
Practical experience in class

40

' U InterU

Within the group of academic personnel that UJOP lecturers
taught in the past, the majority were females. The common
non-academic but practical reason why they decided to dedicate
their free time to studying Czech were their children. Young
female academic personnel who simultaneously fulfil the role

of mothers, as much as academics, project a palpable need to
communicate in regards to their offsprings. For example, their
vocabulary relating to food was significantly more advanced than
that of their classmates. The second desired topic was related to
communicating at a kindergarten.

The academic reason behind the desire for academic personnel to
learn at least some basic Czech is that as members departments
and faculties they are involved in university ceremonies, typically
graduations. It is therefore advisable to introduce the academic
personnel to some basic phrases which they will use to
congratulate the graduates.

UJOP UK 4



PRACTICAL
SECTION ..o

3.1.1. How to prepare a methodical
Worksheet notes
2.2. How to conduct a language consultation
3.2.1. Getting ready for
a consultation
3.2.2. Diagnostic phase
3.2.3. The representation rate of the
intermediary language during
a language consultation
3.3. Worksheets created and tested during the
pilot part of the project
3.4. Methodical recommendation for devising
a didactic walk
3.3.1. Goals
3.3.2. Students - participants
3.3.3. The nature of the walk
3.3.4. Going for a walk in Prague -
examples of interactive tasks
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The second part of this methodical
manual is in direct relation to the
previous part. The data collected
within the surveyed students

and academic personnel stipulate
which topics need to be prioritised,
along with pointing out the pitfalls
to participants in an attempt to
make their experience in the Czech
Republic and at Charles University
as pleasant as possible. Language
consultations, for the purpose of
this manual, are set up in a special
format aiming to support foreign
students and foreign academic
personnel during their long term
presence at Charles University.
These consultations oscillate
somewhere between the UK Point
as the information, advisory and
social centre at Charles University,
especially within the staff Welcome
Centre and classic education for
foreigners. Language consultations
can be handled in a group or
individually, depending on willingness,
time availability and language skill,
creating a pleasant homogenous

group.

a4

To support language consultations
the following pages present selected
worksheets containing the most
common topics with which visitors
often need help but at the same
time, they are not covered by the
available language textbooks.

Because the manual is not and nor
can be containing all the topics
which could be consulted between
the lecturer and students or
academic personnel, each worksheet
starts with tips on how to create

a worksheet and how to develop
methodology notes so others can
make use of it.

There is no reason for lectures not
to make use of already existing
materials so educational videos from
the National Institute of Education
are directed towards the adaptation
of foreigners into Czech society and
are on par with the needs of foreign
visitors to Charles University.
Another suggestion for a meeting
with foreign students and academic
workers is a didactic walk which
allows newcomers to witness certain

Support manual  2022—2026

situations first hand. Aside from
examples of specific walks, the
preparation methodology is also
listed. The preparation methodology
is very important due to the
individual needs of the participants
and also it is practically impossible
to apply details from one city/place
to another.

It is necessary to stress out that
the discussed manner of approach
and the form of consultations

is very demanding towards the
lecturers, especially testing their
flexibility, creativity and experience
since they have to swiftly react and
accommodate specific requests

and time restrictions, mainly from
the academic personnel. It is
fundamental for the lecturer to

be able to establish the language
level of the consultee, adapt and
vary the difficulty of lectures and
complexity of the exercises, along
with a good general overview of
materials available and if in need, to
create their own materials. The latter
mentioned skills, in particular, can be
assisted by this methodology. Taking

UJOP UK

into consideration the particularly
tight schedule of the academic
personnel, another indicator is the
fact that students and academic
personnel usually require resolutions
immediately. They aim to succeed

in direct communication with native
speakers, often discussing rather
complex topics that are demanding
on their vocabulary. Those topics far
surpassed the introductory level of
textbooks available as well as the
elementary language knowledge in
non-native speakers. To illustrate, we
present an example from The post
office topic.
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Foreign students and foreign academic
personnel are most often confronted by
standardised documents while dealing with
the Czech institutions. These documents
usually carry a very specific vocabulary
useful only in a specific context. Such
vocabulary significantly surpasses the
elementary/beginner level language

knowledge which is the most common Registered letter
within our target groups. Clarification of
these words with their unique meaning (Post] box

is almost bordering terminology based

vocabulary learning.
Window

Posting form

Addressee
Sender
Mail
Weight

Delivery note
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| send a letter. If it gets lost the post office must
compensate me for its value.

A place where | can collect a letter from (on the
outside or the inside of the building where | reside)
A place where | can deposit a letter | want to post
(on the street, at the post office)

Place at the post office where the postal clerk
helps people from.

A form that | have to fill in to post a registered
letter or parcel.

A person | am sending a letter to.

Myself - sending a letter/postcard/parcel.
The specific thing | am sending.

How many grams/kilograms it weights.

A message that states the cut of time by when
the addressee can collect the parcel.
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3.1.
How to prepare worksheets

A worksheet, sometimes described
as a handout, is printed material
purposely tailored to the needs of
the student to cover the topic
discussed in a lesson. Multiple
worksheets are included directly
in this manual and others are
available on the website. On certain
occasions, the lecturer must

create their own worksheets. The
following part offers a summary of
helpful tips.
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In the below table are questions that
the lecturer should address before
starting to prepare a new worksheet.

What to consider

Topic Who will the foreign student/ academic personnel
communicate with:
Using Czech only when absolutely necessary - in
cases when the other party does not speak English
(the police, post office)
It is an area where the foreign student/academic
personnel is required to communicate in Czech.
Communication at a conference versus
communication with the doorman after a lecture

Student/academic Who is the worksheet for:

personnel Student/academic personnel consistently learning
Czech - the worksheet acts as an expansion
of the textbook
Student/academic personnel who do not learn Czech
consistently - the worksheet must be fully compre
hensive on its own

Aim The main aim of the worksheet:
To offer practical skills for dealing with
specific situations
As a base for a review away from the lecturer
As a source of notes in the mediating language
to supply additional information

Use The means of using the worksheet:

Student/academic personnel will use it independently
The assistance of the lecturer is necessary
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The lecturer, as the author of

the worksheet, should, under all
circumstances always work with

a clear vision in mind what the main
goal is. All partial goals stand equal
as they work towards achieving a
total complexity which will ultimately
benefit the student or the academic
personnel while solving tasks.

The most common aim for content
coverage is the language. That means
introducing vocabulary in accordance
with the topic and grammar. It is
advisable for the lecturer to focus

on keywords and phrases which

are fundamental for mastering the
topic and emphasises those in the
worksheet.

The second aim is socio-cultural.
This aim serves as secondary to the
first one as only with appropriate
anchoring of knowledge into Czech
language realities and culture context
one gathers effective communication
skills. It is advisable to include
specific information, advice and
recommendations. For example,

the cost of an underground ticket,
which website to use for purchasing
seasonal public transport tickets,
why it is necessary to use formal
langue while talking to the transport
controller, etc. The third aim of the
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worksheet is lingo-didactic. It is
advisable to organise the worksheets
into a structure which allows the
lecturer to keep an eye on the
student’s, or academic personnels,
progress and level of comprehension.
That in retrospect will also allow for
the worksheets to be utilised for

an independent use away from the
lecturer.

It is fundamental for the lecturer

to always remind her/himself about
these three listed goals while
preparing a worksheet and also while
inserting methodological notes at
every language consultation during
which the worksheet is used.

When preparing worksheets it is
encouraged to utilise already existing
materials which can be transformed
and modified. One of the suitable
sources of educational materials

are videos created by the National
Institute of Education which are
freely available on their website. Such
educational channels are still not
very common in the Czech Republic
yet they are rather popular with

the targeted groups. Their website
uses these specifically tailored and
free videos depicting everyday life
situations to guide students through
the permanent residency exam. These
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videos cover 15 of the most important
conversational topics between the
language students and local society.
This is offered in two different levels,
level A1 and level A2. The topics are
Accommodation (3 model situations);
Dealing with crises, Health care and
health insurance (3 model situations);
Dealing with police, Job, Dealing with
official places, Traveling, The weather
and environmental surroundings

(2 model situation); Dealing with

the locals (2 model situations).
Educational videos can be played with
or without subtitles and all include

a transcript and a worksheet. These
videos were created as educational
material to mainly help immigrants
obtain the Czech permanent
residency visa. Their potential use
is much greater though and can
stretch to many more non-native
speaking groups because the videos
are practically oriented depicting
everyday model situations that are
a common occurrence in the lives
of foreigners who happened to live
in the Czech Republic. The sections
of videos can be also used during
consultations and help lecturers to
prepare their worksheets, etc.
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51



3.1.1.
How to prepare methodological
worksheet notes

While preparing a worksheet,

a methodological note has become

a stable component of modern
textbooks due to its potential to
guide the lecturer effectively. For
purposes of this manual, the topic
of methodological notes is processed
as a manual itself featuring tips on
how to approach such a note. We
can not emphasise enough that
thanks to the methodological notes
it makes sharing of worksheets that
much easier.
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Step by step - preparing methodology

Introduction into the Questions comparing equal situations in the Czech
topic/clarifying context Republic and the countries of origin of students and
academic personnel
Questions regarding specific experiences

Be explicit about what skill the student is practising
while completing a specific task/the main task goal

Be explicit about when the phonetical practice is ideal
(mainly numbers, names, addresses, etc)

List questions to double-check student understanding

Individual task goals
Individual task aims

feedback, completion Comparing the same situations between the Czech
Republic and the countries of origin of the students/
academic personnel in specific questions:

How does it work in your country? What surprised you?
What information do you need to remember? What do
you need to be aware of?

This allows for identifying the main difference (the goal
is to retain information about these differences by the
consultee)

the ability of an The aim is for the consultee to succeed in any given

independent worksheet communication situation, meaning he/she can deal with

use check ability the situation alone or with the help of the worksheet.
The methodological note must explicitly list ways used
by the lecturer to verify such ability - suggest specific
card exercises with new/similar situations

feedback Find out if students have any other topic-related
questions Do you have any other questions?
Do you have any other questions?

Worksheet methodological notes checklist

Topic context anchoring

Specific worksheet task goals

Clearly established phonetical exercises

Clearly established vocabulary understanding exercises
Clearly established production exercises - speaking
Clearly established self-study using the worksheet tasks

Comparing equal situations with those in countries of origin of the
students

Emphasising the most fundamental information that the consultee
should remember

Information about tasks that are practised only in Czech.
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3.2.

How to conduct a language

consultation

o4

Support manual

2022—2026

3.2.1.
Getting ready for a consultation

It is possible to prevent many stressful situations before they escalate,
providing the language-consultations are organised correctly and foreign
students and academic personnel cooperate in advance and supply detailed
information related to the situation - ideally stating nationality or alma
mater, Czech level and the reason for a consultation. This allows the lecturer
to get ready and organised, accustomed to study materials related to the
consultation and gather all relevant materials with appropriate task goals to
which the step by step checklist can be very helpful.

3.2.2.
Diagnostic phase

The initiation phase is the most paramount to the consultation. To start

the consultation it is worth engaging the foreign students and academic
personnel in a conversation about the ways the topic is related to life in the
Czech Republic and where such situations may be encountered and which
encounters should be approached consciously. Ideally, the lecturer will gather
authentic knowledge of the direct experience, including answers about how
the students and academic personnel dealt with the situations. This insight
will help the lecturer to identify the language shortcomings of the consultee
and direct help where it is needed. At the same time, the lecturer is mapping
the vocabulary proficiency and understanding of the cultural context, etc.
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3.2.3.
The representation rate of the
intermediary language during

a language consultation

A language consultation is usually held once-off and therefore the
requirements for the exclusive use of Czech, which is the usual practice
during semestral courses or several hour-long workshops, is not

always necessary to comply with. The paramount aim of the language
consultation is to offer the consultee clear answers to their questions and
ideally a manual on how to handle situations that lead to them seeking
consultations. General solutions to language consultation topics are
gathering an understanding of the situation (socio-cultural competence)
and acquiring the appropriate vocabulary (language competence) which
will allow the consultee to become an active participant in the situation and
gather control. For those reasons, it is considered acceptable to conduct
the consultation in an intermediate language to a certain extent. In those
cases when the consultee’s Czech language dexterity is at a sufficient level
to comprehend the situation, this is not necessary.

The consultant should never resign to fully omitting Czech even in cases
when the consultee is not able to fully keep up with the language. Quite
the opposite. It is recommended that the consultant includes appropriately
chosen speaking tasks purely in Czech to allow the consultee to gain
confidence by conversing with a trusted conversational partner, and in
retrospect to realise the level of their own ability to deal with various
situations.
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3.3.

Worksheets created and tested
during the pilot part of the
project including solutions and
methodological notes

Dialog 1

Marie: Cau Alexi, co se dé&je?

Vypadas smutné.

Alex: Ahoj, ale nic. Pofrad mam problémy,
kdyz jezdim tramvaji, autobusem nebo
metrem. Myslim, ze Ce&i nemaji radi cizince.
Marie: Pro¢?

Alex: Nevim, co délam Spatné, ale lidi se na
mé porad Spatné divaji, nékdy na mé kfici.
Marie: To je divné..

Alex: Treba vcCera jsem jel tramvaji do
Skoly. Tramvaj prijela, otevrely se dvere,

ja jsem chtél nastoupit a vSichni lide, co
vystupovali, do mé strkali a mradili se na
mé. Kdyz jsem se pak v tramvaji otodil,
omylem jsem batohem stréil do pana,
ktery tam stal. Hned na mé zacal kficet,
ze musim davat pozor, i kdyz jsem se mu
omluvil. Kdyz jsem si sednul, v§ichni na mé
Spatné koukali a vrtéli hlavou.
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Marie: No, vi§, to je jednoduché. V Ceskeé
republice vzdycky musime pockat,

nez vystoupi vSichni lidé, a pak teprve
nastupujeme do tramvaje, metra

i autobusu. Kdyz nastoupime do piné
tramvaje, batoh si sundédme a vezmeme
do ruky, abychom nikoho nestrkali. A s tim
sezenim je to taky komplikovangjsi.

Alex: Pro¢? Bylo tam misto.
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Marie: A nebyla tam kolem néjaka stara
pani nebo pan? Nebo néjakd maminka
s ditétem? Nebo téhotna pani? Nebo
nékdo nemocny?

Alex: To nevim. Nedival jsem se.

Marie: To musi$. VSichni tihle lidé maiji
pfednost a mél bys je vzdycky pustit
sednout.

Alex: Aha, to jsem nevédél. A pro¢ se na
mé néjaka pani zlobila, kdyz jsem Cekal
na autobus a zapdlil jsem si cigaretu?
Tomu nerozumim, nedélal jsem prece
nic Spatného.

Marie: To ne, ale v Ceské republice se
na zastavkach ani v MHD koufit nesmi.
Kdyz si chce$ zapalit cigaretu, musis
jit kousek dal, aby kouf neSel na lidi, co
Cekaji na zastavce.

Alex: Aha. To jsem nevédél, u nas takova
pravidla nemame. Tak ja si to budu
pamatovat. Dékuju.

Marie: To se rychle naudis, cestovani
neni nic tézkého. Tak se mé&j hezky

a zatim ahoj.

Alex: Cau.
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Dialog 2

Revizor: Dobry den, kontrola jizdenek.
Alex: Dobry den, moment... Tady je.
Revizor: Tahle jizdenka uz ale pdl

hodiny neplati.

Alex: To neni mozné! Koupil jsem ji, kdyz
jsem nastupoval do autobusu.

Revizor: Tohle je jizdenka za 24 K¢&. Ta plati
jenom 30 minut.

Alex: Aha. To jsem nevédél. Prominte.
Revizor: Je mi lito, budete muset zaplatit
pokutu. Vas obcansky prikaz.

Alex: Hm. Prosim. Kolik to je?

Revizor: Dékuju. Kdyz zaplatite ted, je to
800 K¢. Jestli budete platit na centrale,
bude to 1500 Ké.

Alex: Pockejte. Jo, mam to tady. Prosim.
Revizor: Dékuju, na shledanou.

Alex: Na shledanou.
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1. Koho pustite v tramvaji, metru nebo autobuse sednout? 4. Jaké jizdenky znate? Spojte cenu jizdenky a informaci,

Spojte slova a obrazky. jak dlouho plati.
stara pani—stary pdn— maminka s ditétem—téhotna zena—nemocny Kolik jizdenka stoji? Jak dlouho plati?
¢lovék -
1. 30 K& A, 1rok
. . . . 2. 40 K& B. 1 mésic310 K&
3. 120 K& C. 90 minut
4. 330 K¢ D. 1 den
5. 550 K& E. 30 minut
6. 1480 K& F 5 mésicu
7. 2450 Ke G. 3 meésice
8. 3650 K& H. 72 hodin
2. Kde si mUzete koupit jizdenku? 5. Jak si koupite SMS jizdenku?
3. Kdy si nemusite kupovat jizdenku? Kdy mate slevu (platite
méné)? Kdy musite zaplatit plnou cenu?
Jsem dité do 6 let. - Jsem dité od 6 do 15 let. - Je mi od 15 do 18 let. -
Jsem student od 18 do 26 let. - Jsem dospély od 18 do 60 let. - Jsem
handicapovany. - Mam s sebou miminko (dité do 3 let). - Jsem senior od 60 do
65 let. — Jsem senior od 65 do 70 let. Jsem senior od 70 let.
Nemusim kupovat jizdenku  Mam slevu Musim zaplatit plnou cenu 6. Jak vysokou pokutu miZete dostat?
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1. Koho pustite v tramvaji, metru nebo autobuse sednout?
Spojte slova a obrazky.

stara pani—stary pan—maminka s ditétem—téhotna Zzena—nemocny ¢lovék

&

stary pan téhotna Zena stara pani maminka s ditétem nemocny ¢lovék

2. Kde si mUzete koupit jizdenku?

Papirové jizdenky si mUzete koupit v automatu na jizdenky, v trafice nebo v
infocentru. Jizdenku si mlzete koupit i u fidice autobusu, ale bude stat vic penéz.
Jizdenku si mtzete koupit také formou SMS nebo si koupit PID Litacku (mobilni
aplikace: https://app.pidlitacka.cz/).

3. Kdy si nemusite kupovat jizdenku? Kdy mate slevu
(platite méné)? Kdy musite zaplatit plnou cenu?

Jsem dité do 6 let. - Jsem dité od 6 do 15 let. - Je mi od 15 do 18 let. -

Jsem student od 18 do 26 let. - Jsem dospély od 18 do 60 let. - Jsem
handicapovany. - Mam s sebou miminko (dité do 3 let). - Jsem senior od 60 do
65 let. — Jsem senior od 65 do 70 let. Jsem senior od 70 let.

Nemusim kupovat jizdenku | Mam slevu Musim zaplatit plnou cenu

Jsem dité do 6 let. Je mi od 15 do 18 let. Jsem dospeély od 18 do
Jsem dité od 6 do 15 let. Jsem student 60 let.

Jsem senior od 65 do 70 let. od 18 do 26 let.

Jsem senior od 70 let. Jsem senior

Jsem handicapovany. od 60 do 65 let.

Mam s sebou miminko (dité

do 3 let).
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4. Jaké jizdenky znate? Spojte cenu jizdenky a informaci,
jak dlouho plati.

E, 2C, 3D, 4H, 5B, 66, 7F, 8A

Na kratkou dobu Na dlouhou dobu

Zaplatim 30 K& Jizdenka plati 30 minut Zaplatim 550 K&  Jizdenka plati 1 mésic
Zaplatim 40 K¢ Jizdenka plati 90 minut Zaplatim 1480 K¢ Jizdenka plati 3 mésice
Zaplatim 120 K& Jizdenka plati 24 hodin | Zaplatim 2450 K& Jizdenka plati 5 mésict
Zaplatim 330 K& Jizdenka plati 72 hodin Zaplatim 3650 K& Jizdenka plati 1 rok

5. Jak si koupite SMS jizdenku?

Poslete SMS na ¢&islo 902 06. Zaplatite cenu jizdenky +
cenu vasi SMS.

Text SMS:

DPT24 - Jizdenka stoji 30 K& a plati 30 minut.
DPT32 - Jizdenka stoji 40 K¢ a plati 90 minut.
DPTMO - Jizdenka stoji 120 K& a plati 24 hodin.
DPT310 - Jizdenka stoji 330 K& a plati 72 hodin.

SMS jizdenka prijde vétsinou do dvou minut. POTOM muzete
nastoupit do autobusu/metra/tramvaje a cestovat. Musite poc¢kat
na jizdenku! Pozor! SMS jizdenka neplati ve vlaku a v autobusech,
které jezdi mimo Prahu. Musite mit Ceské telefonni &islo.

6. Jak vysokou pokutu muzete dostat?

Nemam jizdenku. — Musim zaplatit 1500 K¢&. Kdyz ji zaplatim :
hned na misté, budu platit jenom 1000 K&.

Kdyz nezaplatim za velké zavazadlo nebo velkého psa, musim

zaplatit 400 K¢&. Kdyz platim hned, zaplatim jen 200 K&.

Kdyz Litacku nemam u sebe, ale mam ji koupenou, musim
zaplatit 50 K¢.

UJOP UK 63



Translation

Public transport
Grammar: past tense

Dialogue 1

Marie: Hi Alex, what's wrong? You look sad.
Alex: Hi, nothing much. | still have issues when
travelling by tram, bus or the underground.

[t makes me think that Czechs don't like
foreigners.

Marie: Why?

Alex: I'm not sure what I'm doing wrong but
people still give me dirty looks and sometimes
even raise their voices.

Marie: That's odd...

Alex: Yesterday, for example, | went to school
by tram. The tram arrived, the door opened and
| wanted to get on and all the people who were
exiting were shovelling me around frowning.
Once in, | turned around and by mistake bumped
into a man standing near me with my backpack.
He started shouting at me that | must be more
careful even though | apologised. When | sat
down everyone gave me looks and shook their
heads.

Marie: You know this is quite simple. In the
Czech Republic, we must wait for everyone to
exit and only then we start getting on the tram,
bus or the underground. When entering a full
tram we always take the backpack off and hold
it in our hand so we don’t bump into people. The
sitting situation is a bit more complicated.

Alex: Why? There were empty seats.

Marie: Was there an elderly lady or a gentleman
nearby? A mother with a child? Pregnant lady?
Or someone wounded?

Alex: No idea. | wasn't paying attention.

Marie: Well, you must. All of these people have
the priority right to the seat and you should
always vacate a seat for them.

Alex: Oh, | never knew that. And why was

a strange lady upset with me when | lit a
cigarette while waiting for the bus? | don't get
it. Surely | wasn't doing anything wrong.

Marie: You weren't but in the Czech Republic
it is forbidden to smoke at public transport
stops. If you want to light up a cigarette you
must go a little away from the crowd so the
smoke doesn't bother people waiting at the
stop.

Alex: Oh, | had no idea. We don't have such
regulations. I'll keep it in mind. Thank you.
Marie: You'll learn quickly, getting around is
easy. Bye for now and keep safe.

Alex: Thanks.

Dialogue 2

Controller: Hello, can | see your ticket, please?
Alex: Hello, just a second... Here you are.
Controller: This ticket expired half an hour ago
and is therefore invalid.

Alex: That's impossible! | purchased it while
getting on the bus.

Controller: This is a 24 CZK ticket. It is valid for
30 minutes only.

Alex: Oh. | was not aware of that. | am sorry.
Controller: | am sorry but | have to issue you

a fine. Can | see your ID?

Alex: Uhm... Sorry, how much is that?
Controller: If you pay a spot fine it will be 800
CZK. If you pay at the headquarters the price
will be 1500 CZK.

Alex: Wait a minute. Yes, | have enough. Here
you go.

Controller: Thank you. Have a nice day.

Alex: You too.




1. Who do you vacate your seat for on the bus? 4. What type of tickets do you know? Link the price of the ticket

Link words with pictures. with how long is it valid for.

An elderly lady—an elderly gentleman—a mother with a child—a pregnant How much is it? What is the time durations of the ticket?

woman— a wounded person 1 20 CZK A Ayear

. . . 2. 40CzZK B. 1year

3. 120 CZK C. 90 minutes
4. 330 CZK D. 1 day
5. 550 CzZK E 30 minutes
6. 1480 CZK F. 5 months
7. 2450 CZK G. 3 months
8. 3650 CZK H. 72 hours

2. Where can you purchase a ticket? 5. How do you purchase an SMS ticket?

3. When do you have to purchase a ticket? When can you claim
a discount (lesser payment)? When do you have to pay full price?

| am a child younger than 6 years old - | am a child between 6 and 15 years old
- | am a minor between 15 and 18 years old - | am a student between 18 and
26 years old -I am an adult between 18 and 60 years old - | am handicapped

- | am travelling with a baby (younger than 3 years old) - | am a senior citizen
between 60 and 65 years old - | am a senior citizen between 65 and 70 years

Id -1 i iti 70 Id. . q q
© it S U G S 6. What is the highest amount you can be fined?

| do not need a ticket | can claim a discount | have to pay the full price



1. Who do you vacate your seat for on the bus?
Link words with pictures.

An elderly lady—an elderly gentleman—a mother with a child—a pregnant

woman— a wounded person

an elderly a pregnant an elderly a mother with a wounded
lady woman gentleman a child person

2. Where can you purchase a ticket?

The physical ticket can be purchased from a vending machine, tobacco shop or the
info centre. You can purchase a ticket from the bus driver but at a higher price. An
electronic ticket can be purchased via an SMS or you can purchase a monthly/yearly
ticket (mobile app https://app.pidlitacka.cz/].

3. When do you have to purchase a ticket? When can you claim a
discount (lesser payment)? When do you have to pay full price?

| do not need a ticket | can claim a discount | have to pay the full price

| am a child younger than 6 | | am between 15 and 18 | | am an adult between
years old years old. 18 to 60 years old.

| am a child between 6 and || am a student between

15 years old. 18 and 26 years old

| am a senior citizen | am a senior citizen
between 65 and 70 years between 60 and 65
old. years old.

| am a senior citizen older

than 70 years old.

| am handicapped.

| am travelling with a baby

(younger than 3 years old).

4. What tickets do you recognise? Link prices with the correct
duration tickets.

E, 2C, 3D, 4H, 5B, 66, 7F, 8A

A short term ticket A long term ticket

| pay 30 CZK A ticket valid for 30 min. | pay 550 CZK A ticket valid for 1 month.

| pay 40 CZK A ticket valid for 90 min. | pay 1480 CZK A ticket valid for 8 months.
I pay 120 CZK A ticket valid for 25 hours. | | pay 2450 CZK A ticket valid for 5 months.
| pay 330 CZK A ticket valid for 72 hours. | | pay 3650 CZK A ticket valid for 1 year.

5. How do you purchase an SMS ticket?

Send an SMS to a 902 06 number. It will cost you
the price of the ticket + an SMS fee charged by your
phone provider.

Text SMS:

DPT24 - A ticket cost of 30 CZK is valid for 30 minutes.
DPT32 - A ticket cost of 40 CZK is valid for 90 minutes.
DPT1M0 - A ticket cost of 110 CZK is available for 24 hours.
DPT310 - A ticket cost of 310 CZK is valid for 72 hours.

An SMS ticket is usually received within two minutes from
sending. ONLY THEN can you board the bus, underground

or tram and then travel. You must wait for the ticket!

Warning! This type of ticket is not valid on trains and transport
outside Prague. You must have a Czech phone number.

6. What is the highest amount you can be fined?

| don’t have a ticket - | will be fined 1500 CZK. If | pay a spot
fine | will pay 1000 CZK.

If | haven't paid for large luggage or a dog | have to pay 400CZK.
If | pay a spot fine | will pay 200CZK.

If | don't have my monthly/yearly ticket on me | will pay 50 CZK.



Travelling on public transport

Socio-culture context

The worksheet dedicated to travelling on public transport is based on a
premise that customs are country-specific. For that reason, foreigners in

the Czech Republic are often confronted with a lack of understanding and
subjected to unpleasant encounters from their surroundings. Worksheets
should help them to avoid such situations. Another goal is to guide students
through the process of purchasing tickets and what type of tickets there are.

Suggested approach for working with the worksheet

The methodological note purposely does not specify a time contribution for
individual tasks because in our opinion this depends on the language level of
the consultee.

During consultations, the lecturer attempts to use Czech as much as possible
but never at the expense of the student’'s comprehension. The tasks are
worded simply. We believe that while instructing a consultee, using gestures
and demonstrations will be all that is required. We presuppose that pictorial
material will allow for maximal use of Czech.

The lecturer must make sure that the student follows and understands the
vocabulary in use, along with important phrases so that he/she can put this
knowledge to use. The intermediary language is used when necessary. Under
all circumstances, the lecturer must be aware of the socio-cultural aspects of
language consultations.
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Dialogue 1

The main aim is to introduce specific
situations to students. Dialogue

helps students to picture the very
communication exchange better and
understand the topic.

The lecturer shows a picture from the
worksheet to the student and tries
to engage the consultee in a basic
conversation. E.g. Who is this? Where is
this? What is the man doing?

What is the woman doing?

With more advanced students the
conversational topic can progress, e.g.
Do you often travel by bus/tram/
underground?

Where do you travel to?

What are the advantages and
disadvantages of travelling by bus/tram/
underground?

The lecturer asks students a few
questions before listening to dialogue
and verifies that students understand
the questions asked. We recommend
adjusting to the student’'s language
dexterity level. Example:

What is Alex’s problem?

What did Alex do wrong?

Next, the lecturer reads the dialogue

and this is followed by students being
encouraged to answer questions. If need
be the lecturer corrects the answers.
With less advanced students the lecturer
repeats the reading and asks the
students to follow the text at the same
time. This is possible to omit with more
advanced students.
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Next, students and the lecturer read the
dialogue out loud together. If there are
enough students available the lecturer
pairs students together for this part of
the exercise. In the case of consultations,
the lecturer assumes the role of a clerk/
controller/friend and a foreigner in the
role of a foreigner.

During the time the student reads, the
lecturer corrects pronunciation only to
such extent that is necessary for an
understanding of the speech.

With more advanced students additional
conversational elements can be added.
E.g. Have you ever experienced anything
similar?/ How did you handle such a
situation? / Are you aware of these rules?
Are those valid in your country?

Do you experience any problems while
travelling on public transport in the Czech
Republic? / Compare this situation with
the situation in your country.

Exercise 1

The main aim of this exercise is for

the students to acquaint themselves
with different groups of citizens who
have priority rights on public transport.
Active vocabulary is not as important

as remembering which groups of people
possess those rights.

The lecturer will encourage students

to link pictures with words depending

on the task. This is followed by the
lecturer checking answers and potentially
corrects them when necessary.

With more advanced students the
lecturer can engage them in conversation.
E.g.

Why do these people possess special
rights? / Do you exercise such special
rights in your country too?
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Dialogue 2

The main aim is to introduce specific
situations to students. Dialogue
helps students to picture the very
communication exchange better and
understand the topic.

The lecturer shows students a picture
from dialogue 2 and questions student
about the meaning of it. With less
advanced students, simple questions are
sufficient enough, e.g. What is it? Where
is it? In this case, the lecturer can use
intermediary language to help student’s
understanding of the situation. E.g. This
is a controller. A controller is a person
who checks if you have a valid ticket. If
you do not have a valid ticket you have
to pay a fine.

The lecturer asks students a few

questions before listening to dialogue.
The choice of questions is adjusted to
the student's language dexterity level,

egd.

Cviceni 2

Cilem je pouze zjistit, zda student ma
tuto znalost, v pfipadé potreby ji doplnit
o v8echny mozné alternativy. Studenti
Casto nevédi, ze je mozné koupit jizdenky
jinde nez v automatu. Cilem by tedy mélo
byt predevsim usnadnit studentdm
nakup jizdenky.

Lektor studentovi polozi otazku.

Pokud student nezna vSechny dostupné
moznosti, lektor je doplni, aby student
ziskal komplexni informace o nakupu
jizdného. / What did Alex do wrong?

72

Why does Alex have to pay a fine?

How much money does Alex have to pay?
Does Alex have enough money on him?

Based on the student’s language level the
lecturer can repeat reading the dialogue
multiple times. Consequently, he/she will
ask the students to answer questions,
will check for mistakes and correct as
need be.

With less advanced students the lecturer
will re-read the dialogue and will ask
students to listen intently. With more
advanced students it is possible to omit
this part.

Next, the lecturer reads the dialogue

with students. If the lecturer has multiple
students available he/she will direct

them to work in pairs. In the case of an
individual consultation, the student will
be asked to read the part of Alex and

the lecturer will take on the role of the
controller. In this instance, it is paramount
for the student to learn phrases he/she
can use during real encounters.

During readings, the lecturer corrects
pronunciation only to the extent that is
necessary for a seamless understanding
of student’s speech.

With more advanced students the
conversation can progress, e.g.

Have you ever been fined?

Do you always have a valid ticket or to
you fare evade?

Support manual  2022—2026

Exercise 2

The aim is to check that students do
possess the knowledge and fill in any
blanks regarding all possible alternatives
needed. The goal is primarily to make the
process of purchasing tickets as easy
as possible.

A question is directed towards the
student. If he/she does not know all
the possibilities the lecturer supplies
additional answers to allow the student
to have a complex set of information
regarding purchasing tickets.

Exercise 3

In exercise three the goal is to

educate students on how to be able

to established which type of ticket to
purchase. By no means is there is an
emphasis put on having to use this
vocabulary actively. What’s important is
for the student to be able to understand
the content.

More advanced students or students
coming from Slavic language background
will be asked to complete this exercise
independently at first by dividing
suggestions into individual columns. Next,
the lecturer checks the answers, corrects
them and supplies an explanation

if necessary.

If a student does not possess the
language level allowing him/her to
complete the exercise, the lecturer can
use intermediary language.

The lecturer ensures that the student

understands the content and has a
passive knowledge of the vocabulary.
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Exercise 4

Exercise four has the same informative
character as previous exercises. The

aim is to educate the student on how
to be able to establish which type of
ticket to purchase in specific cases.
Simultaneously it also offers an overview
of ticket prices in Prague.

The lecturer asks students to link the
type of ticket with its validity time

and then he/she checks the answers.
Vocabulary relating to this part is very
basic and there will likely be no need for
using intermediary language. Correct
answers are logically derivable thus the
role of the lecture can be minimal. In
cases of more advanced students, these
can work independently all together.

Exercise 5 and 6

Both exercises aim to primarily inform
students about the possibility of
purchasing SMS tickets and about the
level of fines.

Should the lecturer consider it helpful
and have the opportunity, he/she may
allow students to look up the information
on the internet. With more advanced
students we recommend to wrap up the
worksheet with a conversation, e.g.
What are the prices in your country?
What do you think about prices and
public transport quality in the Czech
Republic?

What advantages and disadvantages of
public transport has the Czech Republic
and your country?

Is there something you miss regarding
public transport that is common in your
country and not in the Czech
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The dormitory

Gramatika: lokal

Dialog 1

Student: Dobry den.

Recepcni: Dobry den.

Student: Prosim vas, ja bydlim tady na
koleji a zapomnél jsem si kli¢.
Recepcni: Aha a jak se jmenujete?
Student: Alexandr Kovaleski.

Recepcni: Jaké je Cislo vaseho pokoje?
Student: 234.

Recepéni: Podkejte... (diva se do seznamu/
poditace) Jo, uz vas vidim, tak pojdte.
(pousti studenta dovniti)

Student: Dékuji moc. Na shledanou.
Recepcni: Na shledanou.
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Dialog 2

Student: Dobry den.

Recepcni: Dobry den.

Student: Prosim vas, jmenuju se Nikos
Atlantis a bydlim tady na koleji. Médm
problém. Na pokoji nefunguje zasuvka.
Recepéni: Jak to, ze nefunguje?
Student: Nevim, zkusil jsem tam dat
pocditaé, nabijecku, lampicku

a nic nefunguje.

Recepcni: Hm. To jste ji asi rozbil. Tak ja
zavolam opravare. Jaké mate &islo pokoje?
Student: Je to ¢islo 358.

Recepcni: Dobre. Ja tam nékoho poslu,
aby to oprauvil.

Student: Dékuju moc. Na shledanou.
Recepcni: Na shledanou.
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1. Spojte obrazky a mista.

pokoj— pradelna— kuchyrfika—umyvarna/koupelna—toaleta/zachod

2. Odpoveézte: Kde to je?

1. pokoj—v 5. koupelna—v
2. pradelna—v 6. toaleta—na
3. kuchynka —v 7. zachod—na

4. umyvarna—yv

3. Co nefunguje? Spojte slova a obrazky.

pracka— susicka— Zehlicka—susak

= B
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mikrovinka— sporak — vafri¢ —trouba—lednicka

7

internet —topeni — svétlo — zasuvka—vysavaé — zamek
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- —
a:

sprcha—umyvadlo—wc/toaleta/zachod

2.

||| _-
! p—— ]

4. Jaky je problém? Spojte obrazky a véty.

Dvere nejdou otevrit.— Netece voda.—Neodtéka odpad.—WC je ucpané.

& = H =

5. Délejte dialogy. Bydlite na koleji. Néco nefunguje /
mate problém. Musite to fict na recepci.
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1. Spojte obrazky a mista.

pokoj— pradelna— kuchyrfika—umyvarna/koupelna—toaleta/zachod

toaleta/zachod

umyvarna/koupelna pradelna

2. Odpoveézte: Kde to je?

1. pokoj—v  POkoji

2. pradelna—y  Pradeiné

3. kuchyrika —v _kuchynce
4, umyvarna—v _ umyvarné

5. koupelna—yv _koupelné
6. toaleta—na _ toaleté
7. zachod—na zachodé

3. Co nefunguje? Spojte slova a obrazky.

pracka— susicka— Zehlicka—susak

V =
D -
zehlicka pracka susicka su8ak na pradlo
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mikrovinka— sporak — vafri¢ —trouba—lednicka

3

imm
90000
E

mikrovinka lednicka sporak varic trouba

internet —topeni — svétlo — zasuvka—vysavaé — zamek

1
GIMa b

/1 \

sprcha—umyvadlo—wc/toaleta/zachod

2.

| L
py—— ]
sprcha WC/toaleta/zachod umyvadlo

4. Jaky je problém? Spojte obrazky a véty.

Dvere nejdou otevrit.— Netece voda.—Neodtéka odpad.—WC je ucpané.

& = H =

WC je ucpané. Neodtéka odpad. Dvere nejdou oteviit. Netede voda.

N

5. Délejte dialogy. Bydlite na koleji. Néco nefunguje /
mate problém. Musite to fict na recepci.

<

UJOP UK



Translation

Grammar: locative

Dialogue 1

Student: Hello.

Receptionist: Hello.

Student: Excuse me, | live here at the
dormitory and | forgot my key.
Receptionist: Uh-a and what is your
name?

Student: Alexandr Kovaleski.
Receptionist: What is your room number?
Student: 234.

Receptionist: Just a moment...
(looking up the list/looking at the
computer screen) Here, | see you now,
come in (letting the student in).
Student: Thank you so much.

See you later.

Receptionist: See you later.

Dialogue 2

Student: Hello.

Receptionist: Hello.

Student: Excuse me, my name is Nikos
Atlantis and | live here at the dormitory.
| have a problem. A plug in my room is
not working.

Receptionist: What do you mean it does
not work?

Student: | am not sure, | tested with

a computer, charger and lamp and
nothing worked.

Receptionist: OK, it looks like you broke it.
| will call someone from the maintenance.
What is your room number?

Student: It is number 358.

Receptionist: Great. | will send someone
to fix it.

Student: Thank you very much.

See you later.

Receptionist See you later.



1. Link pictures with places a microwave—a stove—a hot plate—a fridge—an oven

(B = E

the internet—a heater—a light—a plug—a vacuum cleaner —a lock

B 0 8
O
‘\== IIL /|\

a shower—a sink—WC/toilet

A room —a laundry room —a kitchenette —a washroom/bathroom —
toilets/cubicles

/]

.
W sy
| —
2. Answer: Where is it? A A
1. room—in 5. bathroom—in
2. laundry room—in 6. toilets—in 4. What is the problem? Link pictures with sentences.
3. kitchenette—in 7. cubicles—in
4. washroom—in The door can not open.—There is no water.—The sink does not drain.—
The toilet is clogged.
3. Co nefunguje? Spojte slova a obrazky.
. . . . - ® _——
A washing machine—a tumble dryer—an iron—a drying rack . -I g
| 7

‘ S 5. Create dialogues. You live at the dormitory. Something does
EE— not work/you have a problem. You must inform the receptionist.




1. Link pictures with places a microwave—a stove—a hot plate—a fridge—an oven

! N ==
]
a hot plate an oven

a microwave a fridge

1\
m

1
toilet/cubicle Ammi B . s=
TN S, —
W l’ llL

aroom

the internet a heater a plug avacuum cleaner a light a lock
o 2.
| Wy - 4
a bathroom/washroom a laundry room -
|

2. . Where is it? a shower a WC/toilet a sink
1. room—in _ aroom 5. bathroom—in a bathroom
2. laundry room—in @ laundry 6. toilets—in _ a toilet 4. What is the problem? Link pictures with sentences.
3. kitchenette—in a kitchenette 7. cubicles—in cubicles

4. washroom—in a washroom

A

- p—
3. What is not functioning? Link words with pictures. . -I o =
—J — - I :
| S
:.7 EE The toilet is The sink does The door does There is no
‘ L| clogged. not drain. not open. water.
a— - 5. Create dialogues. You live at the dormitory. Something does

not work/you have a problem. You must inform the receptionist.
an iron a washing machine a tumble dryer a drying rack



At the dormitory - methodological
note

Socio-culture context

The goal is to facilitate life at the dormitory or any other similar
accommodation for the students. It is our experience that common
dormitory or hostel personnel do not speak world languages or their level is
too low to be able to solve issues using that language. Students/clients are
forced to communicate in Czech in such situations. The presented worksheet
offers basic vocabulary and phrases which are useful while addressing issues
related to accommodation.

Suggested approach for working with the worksheet

The methodological note purposely does not specify time contribution for
individual tasks because in our opinion this depends on the language level
of the consultee.

During consultations, the lecturer attempts to use Czech as much as possible
but never at the expense of the student’s comprehension. The tasks are
worded simply. We believe that while instructing a consultee, using gestures
and demonstrations will be all that is required. We work on the premise that
pictorial material will allow for maximal use of Czech.

The lecturer must make sure that the student follows and understands the
vocabulary in use, along with important phrases so that he or she can put
this knowledge to use. The intermediary language is used when necessary.
Under all circumstances, the lecturer must be aware of the socio-cultural
aspects of language consultations.

Dialogues

The main aim is to introduce specific situations to students. Dialogue helps
students to picture the very communication exchange better and understand
the topic.
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Dialog 1

The lecturer shows a picture from the
worksheet to the student and tries
to engage the consultee in a basic
conversation. E.g. Who is this? Where
is this? What is the man doing?

What is the woman doing?

With more advanced students the
conversational topic can progress, e.g.
Do you live/did you ever live at

a dormitory? How often do you
communicate with the reception? When
do you go there? What do you need?

The lecturer asks students a few
questions before listening to dialogue.
The choice of questions is adjusted to
the student language dexterity level, e.g.

What problem does the student have?
Which room does the student live in?
What does the receptionist need?

Based on the student’s language level the
lecturer can repeat reading the dialogue
multiple times. Consequently, he/she will
ask the students to answer questions,
will check for mistakes and then corrects
as need be.

With less advanced students the lecturer
will re-read the dialogue and will ask
students to listen intently. With more
advanced students it is possible to omit
this part. Next, the lecturer reads the
dialogue with students. If the lecturer
has multiple students available he/she
will direct them to work in pairs. In the
case of an individual consultation, the
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student will be asked to read the part

of a student and the lecturer will take
on the role of the receptionist. In this
instance, it is paramount for the student
to learn phrases he/she can use during
real encounters.

During readings, the lecturer corrects
pronunciation only to the extent that is
necessary for a seamless understanding
of student’s speech.

With more advanced students the
conversation can progress, e.g. Have you
ever experienced anything similar?

Have you ever forgot your card or keys?
How did you deal with the situation?

Dialogue 2

We recommend introducing the second
dialogue with letting more advanced
students converse, e.g.

What do you do when something is not
functioning properly at the dormitory?

With less advanced students the lecturer
can start with questions and listening
tasks. Based on previous activities,
students should have had gathered a full
understanding of the topic by then.

The lecturer asks questions before

the listening task. Their difficulty level
and style are once again based on the
language level of the particular students.
e.g. What problem does the student
have? / What ways of solving the
problems did he/she try? / What solution
does the receptionist offer?

Which room does the student reside in?
Based on the student’s language level the
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lecturer can repeat reading the dialogue
multiple times. Consequently, he/she will
ask the students to answer questions,
will check for mistakes and then corrects
as need be.

With less advanced students the lecturer
will re-read the dialogue and will ask
students to listen intently. With more
advanced students it is possible to omit
this part.

Next, the lecturer reads the dialogue

with students. If the lecturer has multiple
students available he/she will direct

them to work in pairs. In the case of an
individual consultation, the student will
be asked to read the part of Alex and

the lecturer will take on the role of the
controller. In this instance, it is paramount
for the student to learn phrases he/she
can use during real encounters.

During readings, the lecturer corrects
pronunciation only to the extent that is
necessary for a seamless understanding
of student’s speech. With more advanced
students the conversation can progress.

Exercise 1

The main aim of this first exercise is for
the students to acquaint themselves with
vocabulary related to the topic. Students
learn the names for different rooms and
common places.

The lecturer will encourage students
to link pictures with words depending
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on the task. This is followed by the
lecturer checking answers and potentially
correcting them when necessary. A more
entertaining way to approach this exercise
is to cut the worksheet up and create
cards containing new vocabulary and then
students pair them together.

If the lecturer considers it helpful he/
she can practice vocabulary by pointing
at individual places in a picture. This is
accompanied by a simple What is this?

Exercise 2

The main aim of the second exercise is to
practice locative together with vocabulary
from the previous exercise. We base this
exercise on the assumption of urgency to
be able to localize issues and state where
the issue occurred.

With more advanced students it is advised
to let them work independently and then
to check the answers, including diacritics.
With less advanced students we
recommend to work directly with them
and guide them towards memorising
important phrases. If the lecturer
considers it useful and has enough time,
he/she can predetermine the locative
basics and potentially demonstrate this
grammar element using examples from
exercise 2.

Exercise 3

The primary goal of exercise 3 is to master
vocabulary related to everyday life at

the dormitory. At the same time, we are
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positive that this vocabulary will prove

to be helpful with whichever type of
accommodation, including rental property,
shared accommodation, etc.

The lecturer can choose between
working with suggested groups or let
students work with all pictures at once.
The first approach is recommended for
less advanced students where extended
vocabulary could be overwhelming. As
with exercise 1, the lecturer can choose
to work with the worksheet or with
prepared cards or both interchangeably.
The lecturer lets the student link two
pictures together and only then he/she
checks the result. If the lecturer finds it
helpful he/she can practice vocabulary
the same way as in exercise 1. With

a simple question What is this? he/she
asks students to name the subjects/
objects on the cards.

Exercise 4

Based on exercise 4 the student should
become accustomed to more extensive
vocabulary related to accommodation
problems. The vocabulary is more difficult
yet still dealing with very basic issues
which are a common occurrence at
different types of accommodation.

The lecturer once again lets the student
link two pictures. I it is not clear to the
student what the picture demonstrates,
the lecturer will supply additional
information and if necessary use
intermediary language. This is followed by
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practising newly acquired vocabulary in a
similar way as with the case of individual
words in the previous exercise, using
questions such as What is the problem?
For more advanced students additional
questions can be asked, e.g. What
problems related to accommodation do
you deal with most often?

Did you live at a dormitory in your
country? / What are the differences
between living at a dormitory in CZ and
in your country? / What problems do you
deal with in your country and in CZ?

Exercise 5

The aim of exercise 5 is to practice all
newly learned vocabulary and use it in

an appropriate context at the same time.
Students get the opportunity to put

the vocabulary in practice using whole
sentences. The lecturer asks students to
vary between exercise 1 and dialogue 2 at
the top of the worksheet.

He/she can either explicitly specify the
task or can let them draw cards with
words/pictures to identify their problem
and solve it. The lecturer can also allow
the students to choose themselves
from the new vocabulary and based on
their preferences and abilities (most
commonly preferred). The lecturer allows
time for preparing and acting-out the
dialogues. In the end, the emphasis is put
on the pronunciation of each situation.
With more advanced students, correct
grammar is also a factor.
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At a post Omce 1. Jak vyplnite podaci listek?

Gramatika: akuzativ; konjugace ““_P‘d“‘ listek
sloves posilat/poslat, balit/zabalit, '
lepit/nalepit; pfitomny a minuly ¢as

ddgue ERE L b
dana cena RS
Druihy Pty | vimrecarat {aea WY
I |
Posiaas b T T [Ty
| 100 (v E :"':-'."-'.:.:’

) 2. Spojte obrazky a slova.
Dialog

Klient: Dobry den!

Postovni Urednik: Dobry den,

co si prejete?

Klient: Prosim vas, potfebuju poslat
bali¢ek na Slovensko.

Postovni urednik: A mate vyplnény 1. 2.

podaci listek?

Klient: Ano, tady. ‘s

Postovni ufednik: Dobre. Tak mi dejte _— Af
ten balicek.

izolepa (lepici paska)— balik—pohled (pohlednice)—obalka —znamka— dopis
Klient: Prosim.
Postovni Ufednik: Tak to méme stredni

balik, vazi 10 kg. Jak to chcete poslat?

3.
Klient: Obycejné.
Postovni ufednik: Bude to 680 K&. 4. - 5. 6.
Kartou nebo hotové? < >
Klient: Kartou. F.‘ M.
Postovni Urednik: Prosim.
Klient: Dékuju, na shledanou. A

Postovni Urednik: Na shledanou.
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Translation

Grammar: accusative, verb
conjugation - sending/send,
wrapping/wrap, sticking/stick;
present and past tense

Dialog

Client: Hello!

Postal clerk: Hello, how can | help you?
Client: | need to send a parcel

to Slovakia, please.

Postal clerk: Have you filled in the
posting form?

Client: Yes, here it is.

Postal clerk: Great.

Pass me the parcel, please.
Client: Here you go.

Postal clerk: This qualifies as

a middleweight range parcel
weighing 10 kg.

How do you wish to post it?
Client: Standard, please.

Postal clerk: It will come to 680CZK.
Cash or card?

Client: Card.

Postal clerk: Here you go.

Client: Thank you, goodbye.
Postal clerk: Goodbye.

1. How do you fill in a posting form?

Podaci listek
whyi Tl
[
ddgue it B
Loana cera B2
Druihy Pty (Lo e | {ard WITY
|
P S 1 A it s i :r'.u----'ul--u
| 1030 v Tl e, o

Homr=

2. Link pictures with words.

1 2.

Sellotape (sticky tape)—a parcel—a postcard—an envelope—
~ . [

a post stamp—a letter
3.
4, - 5. 6.
X >




3. Fill in words from exercise 2 in the accusative form.
Look for multiple options.

When | want to send (1)

When | want to post (3)

so it stays closed.

When on holiday | send (5)
On (6) and (7)
Tom does not like using (9)

to my friend, | must purchase (2)

to my mom, | must use (4) ,

to my grandma.
| must stick (8)
, he can never find the end.

4. Connect what belongs together.

1. Registered letter A.
2. (Post) box B.
3. Window C.
4., Postal form D.
5. Addressee E.
6. Sender =
7. Parcel/letter G.
(consignment)
8.  Weight H.
9. Delivery note .
10. Return receipt J.

A note announcing that the addressee has a parcel
stored at the post office.

A place at the post office where the postal clerk helps from.

A place where | can collect my letter.
A place where | can deposit a letter into for posting.

| send a letter. If it gets lost the post will cover the cost.
Myself - sending a letter/postcard/parcel
How much it weighs. How many grams/kilograms it weighs.

A form which | have to fill in when | want to send a letter
or a parcel as registered.

A person to whom | am sending a letter to.
The thing | am sending.

A note informing about dates and times when the
consignment can be collected.

5. How much does it cost in the Czech Republic?
Connect numbers with letters.

Alo|p| >

Consignment Price

A letter (up to 50 g) D. 19 CzK
Registered letter (up to 50 g) E. 89CzK
Small parcel (max. 35 cm) F. 19 CzZK
Middle range parcel (max. 50cm) G. 44 CzZK

6. Fill in the correct verb form.

to be sending
| am sending
You (sing.)
He/she/it

My

You(pl.)

They

Past tenses: | was sending

to be wrapping
| am wrapping
You (sing.)
He/she/it

My

You(pl.)

They

Past tenses: | was wrapping

to be using
| am using
You (sing.)
He/she/it
My

You(pl.)
They

Past tenses: | was using

to send

| will send
You (sing.)
He/she/it
My
You(pl.)
They

Past tenses: | sent

=13
[ |

to wrap

| will wrap
You (sing.)
He/she/it
My
You(pl.)
They

Past tenses: | wrapped

to use

| will use
You (sing.)
He/she/it
My
You(pl.)
They

Past tenses: | used

7. Complete sentences with verbs in the past tense.

Last week (I - to send] (1)

a postcard from

Sumava mountains. Our secretary (was sending) (2)
this information every day last week.

You (sing.) - to wrap) (3)
- Yes (I - to be wrapping) (4)

This post stamp (5)
right top corner.
Rehék’s (to stick] (6)

the parcel already?
it for ages.
(we - to stick] always in the

all post stamps wrong.



1. How do you fill in a posting form?

O s Podaci listek

a parcel a postcard sellotape (sticky tape)

a letter an envelope a post stamp

4, - 5. 6.

3. Fill in words from exercise 2 in the accusative form.
Look for multiple options.

When | want to send (1)  letter/postcard  to my friend, | must purchase (2)
post stamp

When | want to send (3) @ parcel to my mom, | must use (4) sellotape
(sticky tape) g0 it stays closed.

When on holiday | send (5) Postcard to my grandma.

On (6) _postoard and (7) aletter | must stick (8) @ post stamp

Tom does not like using (9) sellotape (sticky tape] | he can never find the end.

4. Connect what belongs together.
1D, 2C, 3B, 4G, 5H, 6E, 71, 9J, 10A
5. How much does it cost in the Czech Republic?

Connect numbers with letters.
1C, 2D, 3B, 4A

6. Fill in the correct verb form.

to be sending to send to be wrapping

| am sending | will send | am wrapping

You are sending (sing.) You Will send (sing.) You are wrapping (sing.)
He/she/it is sending He/she/it  will send He/she/it _is wrapping
We are sending We will send We are wrapping

You are sending (pl.) You  will send (pl.) You are wrapping (pl.)
They are sending They will send They  are wrapping

Past tense: | was sending Past tense: | sent Past tense: | was wrapping
to wrap to be using (a sellotape) To use (a sellotape)

| will wrap | am using I will use

You Will wrap (sing.) You are using (sing.) You Will use (sing.)
He/she/it Wil wrap He/she/it s using He/she/it  Will use

We will wrap We are using We will use

You will wrap (pl.) You are using (pl.) You will use (pl.)

They  will wrap They are using They  will use

Past tense: | wrapped Past tense: was using sellotape Past tense: | used sellotape

7. Complete sentences with verbs in the past tense.

Last week (I - to send) (1)  sent a postcard from
Sumava mountains. Our secretary (was sending) (2] sending

this information every day last week.

You (sing.) - to wrap) (3) Wwrap the parcel already?
- Yes (I - to be wrapping) (4) wrapping it for ages.

This post stamp (5) stuck (we - to stick] always in the
right top corner.

Rehak's (to stick) (6) sent all post stamps wrong.



At the post office -
methodological note

Socio-cultural context

The worksheet provides new post office related vocabulary. This should allow
for sending parcels locally and especially internationally, filing in a posting
form and succeeding in basic verbal exchange in Czech. Simultaneously, the
student is informed about prices and the postal system.

Suggested approach for working with the worksheet

The methodological note purposely does not specify time contribution for
individual tasks because in our opinion this depends on the language level of
the consultee.

During consultations, the lecturer attempts to use Czech as much as possible
but never at the expense of the student’'s comprehension. The tasks are
worded simply. We believe that while instructing a consultee, using gestures
and demonstrations will be all that is required. We presuppose that pictorial
material will allow for maximal use of Czech.

The lecturer must make sure that the student follows and understands the
vocabulary in use, along with important phrases so that he/she can put this
knowledge to use. The intermediary language is used when necessary. Under
all circumstances, the lecturer must be aware of the socio-cultural aspects of
language consultations.

Dialogues

The main aim is to introduce specific situations to students. Dialogues help
students to picture the very communication exchange better and understand
the topic. The lecturer shows the student a picture from the worksheet
picturing a postal clerk’s window and with asking simple question tries to
engage the consultee in the description.

E.g. Where is it? What do the people need? What are they doing?
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With more advanced students the conversation can progress.

E.g: How often do you visit the post office? What do you come here for most
often? When is the last time you visited the post office? What did you need?
How did you approach it? In which language do you communicate at the
post office?

The lecturer asks several questions before the listening part and double-
checks that the student understands.

We recommend adjusting the questions accordingly with the language level
of the student. E.g.:

Why is the client going to the post office?

What does he/she have to do? What does he/she have to fill-in?

How much will it cost and how will the client pay?

With less advanced students the lecturer reads again and instructs students
to follow the text. With more advanced students this part can be omitted.
Next, the lecturer reads the dialogue with students. If the lecturer has
multiple students available he/she will direct them to work in pairs. In the case
of an individual consultation, the student will be asked to read the part of the
client and the lecturer will take on the role of the postal clerk. In this instance,
it is paramount for the student to learn phrases he/she can use during real
encounters.

During readings, the lecturer corrects pronunciation only to the extent that
is necessary for a seamless understanding of student’s speech.
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Exercise 1

Based on exercise one the student should
be able to understand the posting form
and have a passive understanding of

the form related vocabulary (what goes
where). The lecturer asks the student

to look at a filled in posting form and
answer questions below the picture
independently. Next, the lecturer corrects
the answers and points out correct
solutions if needed.

Exercise 2

In exercise 2 the student gets the
opportunity to practice newly acquired
knowledge from exercise 1. He/she will
learn to fill in the posting form.

With less advanced students it is possible
to supply content-related information
beforehand - using cards, listed on a
board or piece of paper. The student
then chooses which information goes
where.

Exercise 3

Exercise 3 aims at teaching appropriate
vocabulary for using at the post office.
The lecturer asks a student to link
pictures with words independently and
then corrects the answers. To recap we
recommend cards with pictures or using
a projector whilst asking students simple
questions: What is it?

With more advanced students a more
sophisticated approach is possible. For
instance, the lecturer prepares cards with
related vocabulary, the student draws
one and tries to describe the subject/
object in the card without using its name.
If working in a group, others can guess
what or who is it.
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Exercise 4

The aim of exercise 4 is to acquaint
students with more difficult vocabulary
which they may need at the post office.
The lecturer asks students to link words/
word combinations with their definitions.
Next, the lecturer corrects it, checks that
students understand the vocabulary and
offers explanations where needed.

With more advanced students the
lecturer can insist on active vocabulary
use. The way to practice is, for example,
letting the students draw cards and
explain their meaning (in a similar way as
in the previous exercise), or the lecturer
can use phrases from exercise 4 and ask
students what that is.

With more advanced students it is
possible to engage them in conversation.
Do you have your private post box? What
does it look like? What do post boxes
look like in your country? What do Czech
post boxes look like?

How often do you send registered letters?
When? To whom?

Have you ever filled-in a posting form?
Why? When? How? How does a posting
form look like in your country? Or do
you use a different form with different
information? Which information?

Exercise 5

Exercise b verifies sufficient knowledge
of newly acquired vocabulary from
exercise 3. Should the lecturer consider
it necessary he/she can practice
vocabulary from exercise3 beforehand.
It is also possible to follow exercise 3
directly with exercise 5. The lecturer lets
students work independently while
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completing sentences with vocabulary in
accusative form from exercise 3. After the
student has finished, the lecturer checks
for mistakes and corrects grammar,
including diacritics. If needed he/she

can go over the basic rules of using the
accusative.

Exercise 6

In exercise 6 the student gets acquainted
with small consignment Czech postal
prices. The lecturer lets the student
independently link types of consignments
with prices. Next, he/she checks for
mistakes. (Attention! This exercise must
be updated regarding current prices.)
With more advanced students we
recommend to engage students in
conversing, e.g.: What are individual
consignment prices in your country?
What experience do you have with the
Czech post office?

Do you consider the Czech post
expensive/cheap/comparable with prices
in your country?

Exercise 7

The main aim of exercise 7 is to get
accustomed to using verb conjunction
which forms a fundamental platform for
using Czech. Emphasis is put primarily on
the present tense but we included the
past tense as additional information.

The lecturer lets students complete
tables using verb conjunction one by
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one. Before that he/she checks that
students have a full understanding of the
verbs. This can be followed up by a short
conversation in the present tense. With
more advanced students we recommend
to also practise past tense. For this
purpose, the lecturer can facilitate his/
her own questions containing the verb
or can let the student come up with
sentences using selected forms. With
this exercise, we have good results using
a dice when number 1-6 dictates the
pronoun the student must use in the
sentence (e.g. 1-1, 2-you (sing), etc]).

Exercise 8

Exercise 8 aims to double-check the use
of verbs in the past tense from exercise
7. The lecturer lets the student work
independently, instructing him to fill

in past tense verbs from the previous
exercise. Next, he/she checks for
mistakes and correct them, including
diacritics.

Towards the end of the consultation,

we recommend to go back to the
introductory dialogue and vary it.
Students can imaginary post different
size parcels or letters. The lecturer can
delegate roles or can have the students
to draw cards. The goal is to make sure
that the newly learned vocabulary is well
understood and the student can actively
use it in everyday encounters without
any problems.
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At the study department

Gramatika: modalni slovesa chtit a moct

Studentka: Dobry den.

Studijni referentka: Dobry den, jak vam
muUzu pomoct?

Studentka: Ja jsem Eri Takanako.

Jsem tady na Erasmu a chci chodit

na svétovou literaturu.

Studijni referentka: A mate ten

predmét zapsany?

Studentka: Ne, nevim, co mam délat.
Studijni referentka: Pfedmét si musite
zapsat v SISu.

Studentka: V ¢em? / Kde?

Studijni referentka: Ve studijnim
informacénim systému.

Studentka: Aha. Prosim vas, kde to je? /
jak to mUzu udélat?

Studijni referentka: Ukaze cestu on-line
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Studentsky informacéni systém - SIS

Prihlaseni, odhlaseni, heslo, zména hesla,

Zapis pfedmétu—Chci na ten pfedmét chodit a mit za néj kredity.
Musim se registrovat.
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Musim vybrat predmét, ktery potrebuju.
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Kliknu na ZAPSAT
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Vyberu, kdy budu na predmét chodit a kliknu na ZAPSAT.
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Kontrola: Pfedmét jsem si zapsal/a dobre.
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Skrtnuti predmétu—Chtél jsem na ten pfedmét chodit, ale uz nechci/nemdzu.
Musim hledat predmét, na ktery uz nechci chodit.

3 mofniku

| Zamsang FEHpls (studiini plin) Zapis iasinl) Konista Cekad listing

Vyberu pfedmét, na ktery uz nechci chodit.
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e g e ST e
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Zména rozvrhového listku: Mdazu chodit jiny den / jinou hodinu.
Smazani zapsaného predmétu: Nebudu na pfedmét chodit.

A001T Jazykave
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Zimni semestr—Doba, kdy jsou kurzy. Zacina v fijnu, kondi v Unoru

(napf. 1. 10. 2018—15. 2. 2019).

Letni semestr— Doba, kdy jsou kurzy. Zagina v unoru, kondi v zafi

(napf. 18. 2. 2019—13. 9. 2019).

Zkouskové obdobi—Doba, kdy budu délat atestace.

V zimnim semestru napf. od 14. 1. 2019 do 15. 2. 2019

V letnim semestru napf. od 27. 5. 2019 do 30. 6. 2019 a od 2. 9. 2019 do 13. 9. 2019

Rozvrh hodin

Gramatika: vokativ, minuly éas, budouci
¢as perfektivnich sloves

Student 1: Ahoj, uz mas rozvrh?
Student 2: Rozvrh?

Student 1: Rozvrh hodin. Uz vi$, kdy
budes$ chodit na jaké predméty?
Student 2: Jo, pockej, tady.

Rozvrh hodin

[ Rt 0 Pttt 4. Y e b Al T, W Mttt I, YO0 s Y« LT e
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Student 1: To mam taky (ukaze predmét X a Y).
To budeme chodit spolu.

Student 2: Super. Nevis, pro¢ je tohle cervené?
Student 1: To je kolize. Ve stejny &as /[ ve &tvrtek
od 14:30 / mas dva predméty. Muzes chodit jen
na jeden.

Student 2: Aha, ale ja potfebuju oba.

Student 1: A co to je? Svétova literatura...
Pockej.. Podivej, ta je jeSté v Utery od 16:00.

Mas tam volno?

Student 2: Ano, mam.

Student 1: Tak mGze$ chodit v Utery na svétovou
literaturu a ve &tvrtek na interpretaci.

Student 2: Fajn, dékuju, tak ja si to zapiSu v utery.

Prednaska - Na prednasku muze pfijit, kdo chce. Je verejna. Kdyz z ni chci
mit atestaci, musim se zapsat. Pokud nepotrebuju atestaci, mGzu chodit i bez
zapisu, na které prednasky chci.

Seminaf - Musim se zapsat. Na seminai mdze chodit jen malo lidi (napf. 15).
Kolize - Dva predméty jsou ve stejny &as. MUzu si vybrat jenom jeden.

1. Doplnite deklinaci slovesa ZAPSAT SE

zapsat se - pfitomny ¢as zapsat se - minuly éas

ja zapisu se ja zapsal/a jsem se
ty ty

on/ona/to on/ona/to

my my

vy vy

oni/ony oni/ony

3. Jaka dalsi podobna/pfibuzna slova najdete v dialogu 1 a 2?

4, Spojte atestace a jejich definice.

1. Zapocet A. Mluvim pred komisi o své praci.
Chci mit titul magistra.

2. Zkou$ka B.  Velka zkous$ka. Mluvim s uditelem o tom, co
jsme studovali b&hem celého studia (3—5 let).

3. Kolokvium PiSu test z toho, co jsme studovali béhem
semestru.

4, Obhajoba bakalarské Mluvim pred komisi o své praci. Chci mit titul
prace doktora (Ph.D.).

5. Obhajoba Mluvim s ucitelem o tom, co jsme studovali
magisterské/ béhem semestru.

6. diplomové prace Mluvim pred komisi o své praci. Chci mit titul
Obhajoba doktorské/ bakalare.

7.  diserta&ni prace PiSu test nebo mluvim s uditelem (nebo oboje)

Statni zavérecna
zkouska

o tom, co jsme studovali béhem semestru.

ATESTACE — KONTROLA STUDIA
Jak ucitel kontroluje, jestli znam vsechny duUlezité informace, které jsme
v predmétu studovali.
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5. Spojte tituly a jejich oznaceni. / Spojte, co k sobé patri.

1. Be. A. Doktor

2. Mgr. B. Profesor

3. Ph.D. C. Docent

4. doc. D. Magistr

5. prof. E. Bakalar

6. Ing. F. Zubni doktor

7. MUDr. G. InZenyr

8.  MDDr. H.  Kandidat véd

9. JUDr. I Doktor pfirodnich véd
10.  PhDr. J. Doktor teologie
M. RNDr. K Doktor prav

12. ThDr. L. Doktor filozofie
13. CSc. M.  Doktor mediciny

6. Jak Feknete uéiteli s timto titulem?

1. Pane (Bc.) -

2. Pane (Mgr.) -

3. Pane (Ph.D., MUDr., JUDr...) -

4. Pane (doc.) -

5. Pane (prof.) -

7. Jak feknete uciteli, ktery ma titull vic?
1. Mgr. et Be. lva Vomadkova —

2. Mgr. Tomas Kulich, Ph. D. —
3. prof., doc., JUDr. Marcela Silnd —

8. Které tituly napisete pred jméno a které za jméno?
Pred jméno napisu:

Za jméno napisu:
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1. Doplnite deklinaci slovesa ZAPSAT SE

zapsat se - pfitomny Cas zapsat se - minuly Gas

ja zapisu se ja zapsal/a jsem se

ty zapises se ty zapsal/a ses
on/ona/to _ zapise se on/ona/to  zapsal/a se
my _ zapiSeme se my  zapsali/y jsme se
vy _ zapiSete se vy _ zapsali/y jste se
oni/ony _ zapiSou se onifony  zapsali/y se

3. Jaka dalsi podobna/pfibuzna slova najdete
v dialogu 1 a 2?

zapsany predmét (adjektivum),  zapis (substantivum)

4, Spojte atestace a jejich definice.
1C, 2G, 3E, 4F, 5A, 6D, 7B

5. Spojte tituly a jejich oznaceni. / Spojte, co k sobé patti.

1E, 2D, 3A, 4C, 5B, 6G, 7M, 8F, 9K, 10L, 11, 12J, 13H
((Stary titul, dnes uz ho nemuzete dostat, ale stale plati.))

6. Jak reknete uciteli s timto titulem?

1. Pane [BC.] _ Pane bakalafi / Pani bakalarko

2. Pane (Mgr.) - _Pane magistfe / Pani magistro

3. Pane (Ph.D., MUDr., JUDr...) - Pane doktore / Pani doktorko
4. Pane (doc.) - Pane docente / Pani docentko

5. Pane (prof.) - Pane profesore / Pani profesorko

7. Jak feknete uditeli, ktery ma titult vic?

1. Mgr. et Bec. lva Vomac&kova — Pani magistro Vomackova
2. Mgr. Toma$s Kulich, Ph. D. — Pane doktore Kulichu
3. prof., doc., JUDr. Marcela Silnd — Pani profesorko Silna

8. Které tituly napiSete pred jméno a které za jméno?

Pred jméno napisu: Bc., Mgr., doc., prof., MUDr., MDDr., JUDr,
PhDr., RNDr., ThDr., Ing.

Za jméno napisu: PhD., CSc.
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Translation

Grammar: modal verbs want and can

Student: Hello.

Study department administrator: Hello, how
can | help you?

Student: My name is Eri Takanako. | am here
through the Erasmus exchange programme and
| want to study world literature.

Study department administrator: Have you
enrolled in this class?

Student: No, | do not know how to.

Study department administrator: You need to
enrol the subject in SIS.

Student: In what? Where?

Study department administrator: In the Study
Information System.

Student: Oh... Excuse me, how do | find it? How
can | sign up?

Study department administrator: demonstrates
step by step

Student Information System - SIS

Login, logout, password, password change

Subject registration—I want to study a certain subject and get credits.
| must enrol.

m’ St Informas i wyElne e s 17

| must select the subject that, | am looking for.
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Once | select times when | will be taking the class, | click the ENROL button.
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CHECK: The subject is registered correctly
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Cancelling enrollment - | originally wanted to take the subject but | do not want/
can not anymore. | have to search for the subject | do not want to take any more.

| select the subject | do not want to take anymore.

e
e g e ST e

53 S W MRy s Sal

Changing the time table. | can take the class on a different day/at a different time.
Removing the registered subject: | will not take the subject.

—
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Winter semester—A period when courses take place. They start in October and end
in February (e.g. 1. 10. 2018—15. 2. 2019).
Summer semester—A period when courses take place. They start in February and
end in September (e.g. 18. 2. 2019—13. 9. 2019).
Exam period—A period when exams take place.
During the winter semester, e.g. from 14. 1. 2019 to 15. 2. 2019
During the summer semester, e.g. from 27. 5. 2019 to 30. 6. 2019 and from
2. 9. 2019 to 13. 9. 2019

Time table

Grammar: Vocative, past tense, future
tense in perfective verbs.

Student 1: Hi, have you got your table
yet?

Student 2: Table?

Student 1: Time table. Do you know what
time you will take which subjects?
Student 2: Yeah, wait a minute... here.

Time table
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Student 1: | have the same (points at subject X and
Y). We can go together.

Student 2: Awesome. Do you know what this red
means?

Student 1: That is called a collision. You have
registered two subjects at the same time /
Thursday at 14.30/. You can take only one.
Student 2: Oh, but | need both.

Student 1: And what is it? World literature... hold
on... Look, you can take it on Tuesday at 16.00
instead. Do you have space there?

Student 2: Yes, | do.

Student 1: Well, then you can attend world
literature on Tuesday and interpretation on
Thursday.

Student 2: Cool, thanks. | will move it to Tuesday
then.

A lecture — A lecture can be attended by anyone as it is open to the public.
If | want to claim credits | have to enrol. If | do not need attestation | can

attend only the lectures of my choice.

Seminar - | must enrol. The number of people is restricted to a small group

of people (e.g. 15).

Collision — Two subjects lectured at the same time. | can choose only one.

1. Fill in declination of the verb TO ENROL

to enrol - present tense
| will enrol
You (sing.)
He/she/it

We

You (pl.)

They

to enrol - past tense
| enrolled

You (sing.)

He/she/it

We

You (pl.)

They

3. What similar/related word can you find in dialogue 1 and 2?

4. Link attestation with their definition.

1

ATTESTATION - STUDY CHECK

Credit

Exam

Colloquium
Defence of bachelor
thesis

Defence of master
thesis

Defence of doctoral/
dissertation thesis

State final exam/
board exam

| am conversing with a panel of academics
about my thesis. | want a masters degree.

It is an important exam. | am conversing with
the teacher about topics covering the past 3-5
years of studying

| am writing a test from past semester topics.
| am conversing with a panel of people about
my thesis. | want a doctoral degree (PhD.)

| am conversing with a teacher about the last
semester topics.

| am conversing with a panel of people
about my thesis. | want a bachelors degree.

| am writing a test or conversing with the
teacher (or both) about past semester topics.

The process of checking the student’s knowledge by the lecturer.



5. Link titles with their abbreviation.

1. Be. A. A doctor

2. Mgr. B. A professor

3. Ph. D. C. An associate professor
4. doc. D. A master

5. prof. E. A bachelor

6. Ing. F A dentist

7. MUDr. G.  An engineer

8. MDDr. H. A candidate of science
9. JUDr. l. Doctor of natural science
10. PhDr. J. Doctor of theology

1. RNDr. K Doctor of law

12.  ThDr. L. Doctor of philosophy
13. CSc. M.  Doctor of medicine

6. How will you approch a teacher with the following title?
1. Mr. (Be.) -

2. Mr. (Mgr.) -

3. Mr. (Ph.D., MUDr., JUDr...) -

4. Mr. (doc.) -

5. Mr. (prof.) -

7. How will you approach a teacher with multiple titles?
1. Mgr. et Be. lva Vomadkova —

2. Mgr. Tomas Kulich, Ph. D. —
3. prof., doc., JUDr. Marcela Silna —

8. Which titles will you place before the name and which after?

Before the name, | will write:

After the name, | will write:

1. Fill in declination of the verb TO ENROL

to enrol - present tense to enrol - past tense

| will enrol | enrolled
You (sing.) will enrol You (sing.) enrolled

He/she/it will enrol He/she/it enrolled
We will enrol We enrolled

You [pl,] will enrol You [pl,] enrolled
They will enrol They enrolled

3. What similar/related word can you find in dialogue 1 and 2?

enrolled subject (adjective), enrollment (noun)

4. Link attestation with their definition.
1C, 26, 3E, 4F, 5A, 6D, 7B

5. Link titles with their abbreviation.

1E, 2D, 3A, 4C, 5B, 6G, 7M, 8F, 9K, 10L, 11, 12J, 13H
(Stary titul, dnes uZ ho nemiZete dostat, ale stdle plati.)

6. How will you approach a teacher with the following title?

1.Mr. (Be.) - _ Sir, Madam/Ma’am

2. Mr. (Mgr.) - Sir, Madam/Ma’am

3. Mr. (Ph.D., MUDr., JUDr...) - Sir, Madam/Ma’am/Doctor
4. Mr. (doc.) - Sir, Madam/Ma’am/Doctor

5. Mr. (prof.) - g, Madam/Ma’am/Doctor

7. How will you approach a teacher with multiple titles?

1. Mgr. et Bce. lva Vomadkova — Madam/Ma’am
2. Mgr. Tomas Kulich, Ph. D. — Sir/Doctor
3. prof., doc., JUDr. Marcela Silnd — Madam/Ma’am/Doctor

8. Which titles will you place before the name and which after?

Before the name, | will write: Bc., Mgr., doc., prof., MUDr., MDDr., JUDr,
PhDr., RNDr., ThDr., Ing.

After the name, | will write: PhD., CSc.



Diagram of the Czech
educational system
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*\ocabulary:

Doktorsky studijni plan = doctoral study
plan, magistersky studijni program =
masters study programme, bakalarsky
studijni program = bachelor study
programme, vysokoskolské vzdélani

= university degree, vyssi odborné
vzdélani = higher vocational education,
nastavbové vzdélani = specialised post
matriculation diploma, stredni vzdélani

s maturitou vSeobecné = general high
school matric diploma, stfedni odborné
vzdélani s maturitou = specialised high
school matric diploma, stredni vzdélani
odborné s vyuénim listem = high school
specialised vocational certificate, stfedni
vzdélani odborné s vyuénim listem = high
school specialised final exam certificate.
Predskolni vzdélavani = pre-school
education, prvni stupen = elementary
school, druhy stupen = secondary school,
prvni stupen = primary school, druhy
stupen = high school.

Povinna skolni dochazka = compulsory
school attendance, primarni vzdélavani

= primary school, nizsi sekundarni
vzdélavani = secondary school, vyssi
sekundarni vzdélavani = high school, post
sekundarni vzdélavani = college education
without board exams, honours or state
exams, tercialni vzdélavani = university
degree including honours and state
exams.

Zavérecna zkouska = final exam
certificate, zavérec¢na zkouska + vyuéni
list = final exam certificate + vocational
certificate, prijmaci zkouska = entrance
exam, maturitni zkouska = matric exam,
dal$i vzdélavaci uroven = next education
level, statni zavéreéna zkouska = the
state exam, rigorézni zkouska = the
rogorous state exam, statni doktorska
zkouska + obhajoba diserta¢ni prace =
the state doctoral exam + dissertation
defending, studenti konzervatore mohou
ukongit vzdélani také maturitni zkouskou
= art academies students can complete
their education with a matric exam.
Annotation = vysvétlicky, vék = age.



At the study department -
a methodological note

Socio-cultural context

While creating this worksheet we kept in mind the needs of university
students who need to be able to find their way around the study department
during the first few days of their studies when they are required to enrol their
chosen subjects and potentially adjust a timetable to suit their needs. The aim
is to provide students with basic vocabulary and phrases to allow them to feel
confident while engaging in the Czech language.

The second part of the worksheet is aimed towards using academic titles
within Czech surroundings. The vocabulary and grammar are more advanced
but we think that due to this part students will acquire basic understanding
and skills to be able to use academic titles with confidence.

We consider such knowledge helpful even for beginners who still have to
function within the academic world. At the same time, to our knowledge, this
topic has never been comprehensively compiled.

Suggested approach for working with the worksheet

In the methodological note, we do not specifically state the time set aside for
each exercise as this, in our opinion, depends on the student’s language level.
The lecturer uses primarily Czech language during consultations but never at
the expense of the student’s understanding.

Tasks are simple and we are confident that for the best student’s
understanding, lecturers need only to use gesturing and visual samples. For
this reason, we included print screens of the study information system in the
worksheet. This should help the student to use Czech to its maximum during
the language consultation.

The lecturer must make sure that the student has a true understanding of
the vocabulary and important phrases and can use them during encounters
requiring communication.

Whenever it is necessary, the lecturer uses intermediary language. Under

all circumstances, the lecturer acknowledges the socio-cultural aspects of
language consultations.
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Dialogues

The goal of using dialogues is to primarily introduce different communication
situations to the student. The student will become accustomed to many
useful everyday phrases and vocabulary. Dialogues help to visualise specific
situations and understand the topic. The lecturer shows a picture of a

study department to a student. He/she can use the first picture from the
worksheet or their own. Next, the lecturer encourages students to describe
the situation in the picture. E.g. Who is in the picture? Where are they? What
are they doing? What problem does the student have?

With more advanced students the conversation can progress.

E.g. What problem do you deal with most often at the study department?
When did you visit the study department last? What did you need? How did
you deal with it?

Next, the lecturer asks students to listen to the first dialogue from the study
department and then he/she reads it, followed by asking how much they
understood. E.g. Why is the student in the study department? What does
she need? How can the admin assistant help her? It is advisable to supply
these questions in written form to students before reading.

With less advanced students the lecturer repeats the reading and ask
students to follow the text. With more advanced students this part can

be omitted. Next, the lecture reads the dialogue with students.

If he/she has more than one student in class the lecturer instructs them

to work/read in pairs. At individual consultations, he/she will instruct the
student to read the student part while he/she reads the assisting part.

The aim is for the student to learn phrases useful in real encounters.

During reading the lecturer corrects pronunciation to the point of seamless
understanding for the student.

After reading, the lecturer checks that the student understands the dialogue
content and offers additional information if needed.

Next, the lecturer progresses step by step to registration, change of courses
and necessary vocabulary such as - winter and summer semester, etc.
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Ideally, he/she demonstrated the process directly in the information student
system. At this point, worksheets should serve only as a point of reference
to which the student can always turn to later on. If the language dexterity
of the student allows, the lecturer uses the Czech language. Due to higher
vocabulary difficulty, it can be assumed that some level of intermediary
language can be used.

In cases when intermediary language is not available, the lecturer must be
very diligent in making sure that the student is able to get the necessary
skills purely from a demonstration.

Dialogue 2

With the second dialogue, the lecturer once again encourages students to
describe the picture. E.g. Who is it? Where are they?

The lecturer reads the second dialogue and subsequently tries to find

out if the student follows. He/she asks questions, e.g. What are students
conversing about? What problem does the student have? Especially with
less advanced students we strongly recommend for the lecturer to ask
these questions prior to the reading or they can be given to students in
written form. Students get time to read the dialogue. If there are a couple

of students, they can read/work in pairs. In the case of an individual
consultation, the lecturer takes on the role of the more experienced student.
The aim is for foreign students to be able to learn phrases needed for

the process of creating their own timetable. During readings, the lecturer
corrects only mistakes that prevent understanding of the speech. After the
reading, the lecturer checks if the student understands the dialogue content
and will practice vocabulary bellow the dialogue (a lecture, seminar, collision).

If necessary, the lecturer can use suitable intermediary language. Here, the
language is secondary to the ability to assemble a satisfactory timetable.
After working on dialogues we recommend to summarise fundamental
vocabulary. A suitable approach can be practising with cards, e.g. the
lecturer prepares vocabulary cards and instructs the student to draw and
explain what is on the card. With less advanced students we recommend to
use cards not only with words but also with their definitions and instruct
students to pair them together.
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Exercise 1 and 2

The first two worksheet exercises are
grammar oriented. The student should
learn or practice verb conjugation which
is going to be useful for an efficient

level of conversation in given situations.
Exercise one practises the present tense
and exercise two the past tense.

First, the lecturer checks the verb
understanding. Next, he/she lets

the student complete the table with
conjugations in the present tense. This
is followed by the lecturer checking
for mistakes in verb formations, inc.
diacritics. The same method is used in
exercise 2.

Exercise 3

The main goal of exercise 3 is to
encourage the ability to derive meaning
and to find direction when working with
text. The lecturer instructs the student
to look for other related words to - to
enrol - in the dialogue. Next, he/she
checks that the student understands
the meaning of these words. If the
lecturer considers it to be helpful he/
she can practice these words during

a short conversation. If working with
two students he/she will let one of the
students form questions using newly
learned vocabulary from the previous
exercise. The other student answers
these questions.

An even more effective way is to
alternate the students between forming
and answering the questions. During
individual lessons, the lecturer instructs
the student to use the words while
forming sentences.
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Exercise 4

Exercise 4 goal is to introduce the most
common ways of attestation at the
Czech universities. Paramount is the
understanding of the word meaning. In
our opinion, with less advanced students,
passive language knowledge is sufficient
enough. With more advanced students

it is possible to insist on an active
approach and usage.

To start with, the lecturer explains
the word attestation or lets him/

her read a word definition in the
worksheet and consequently checks
the level of understanding. Next, the
lecturer instructs the student to link
different types of attestation with their
definitions from exercise 4. Once the
student has finished with the task the
lecturer checks for mistakes and the
level of understanding of the variety
of attestation and vocabulary within
individual definitions.

Exercise 5-8

The next 4 exercises aim to help
students to feel confident within Czech
academic surroundings. The student
acquaints him/herself with Czech
academic titles and their usage while
approaching academic personnel. We
assume that such skills are important
during everyday encounters on academic
soil.

Exercise 5

The lecturer lets the student link
academic titles with commonly used
abbreviations. Next, he/she checks the
answers and the level of understanding.
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Providing the lecturer deems it
necessary, he/she can instruct the
student to draw cards containing
academic abbreviations or write them
on a piece of paper or a board and ask
the student to explain each title using
Czech.

Exercise 6

In exercise 6 we work with forms of
vocative. We leave it up to the lecturer
to decide if he/she wants to use this
occasion to introduce grammar rules or
not. Less advanced students can use
this exercise to learn the very basics. In
all instances, the lecturer should supply
at least a very basic understanding of
the vocative (e.g. that is the form we
use while approaching a speaker directly,
etc). The lecturer lets students fill in the
correct forms of the vocative in exercise
B, followed by checking for mistakes,
including diacritics. It is recommended
transforming the exercise into a female
gender (i.e go over the whole exercise
while addressing the speaker as Mrs).
With more advanced students a short
conversation relating to academic titles
can be encouraged, asking which titles
they use most often. Below, find sample
questions. What titles do you have?
What titles do your colleagues have?
What titles do your superiors have?
What titles do you use most commonly
at the university, most often?

In which situations do you address

a person by his/her title?
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Exercise 7

Exercise 7 is aimed at helping students
with addressing persons with multiple
titles, which many can find complicated.
This exercise is grammar-demanding and
requires a decent vocative knowledge
from the previous exercise.

With more advanced students, the
lecturer will let them work independently.
Followed by full correction and additional
information if need be. With less
advanced students we advise working
closely with the lecturer throughout the
exercise.

Exercise 8

The goal of this last exercise is to
deepen standing vocabulary and clarify
the place of individual titles alongside
the academic personnel’'s name. Even
though it is a rather formal matter

we feel that students and academic
personnel themselves, in particular, can
benefit greatly. As well as in the previous
exercise, here the lecturer can allow for
independent work with more advanced
students, followed by corrections. With
less advanced students we recommend
working together with the lecturer. In
the end, the lecturer should check for
levels of understanding, ask the student
if he/she understood the lesson, include
additional practise or supply further
information if need be.
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A fine

Gramatika: minuly ¢as, slovesa pohybu jet a jit

Dialog

Petr: Ahoj Ahmede, jak se mas?

Ahmed: Ahoj, no, nic moc.

Petr: Pro¢? Mas néjaky problém?

Ahmed: To ne, ale rano jsem musel zaplatit pokutu.
Petr: Pokutu? Co jsi délal?

Ahmed: Sel jsem pozdé na lekci, tak jsem tady pred
fakultou prebéhl silnici a vidél mé policista.

Petr: Ty jsi nesel po pfechodu?

Ahmed: Pfechod byl daleko a ja jsem nemél ¢as,
spéchal jsem. Nevédél jsem, Zze za to mUzu
dostat pokutu.

Petr: To mUzes a docela velkou, kolik jsi platil?
Ahmed: Hodné, 1500 Kg!

Petr: Tak to je jeSté dobré, policista vidél, Ze jsi
cizinec, tak byl asi hodny. Za tohle mtzes platit
dokonce 2500 K&.

Ahmed: Hm, pri§té si dam pozor.

Petr: Davej si pozor i na tramvaje, ty maji vzdycky
prednost, takze je musi$ pustit i na pfechodu ty.
Jinak taky muzes dostat pokutu.

Ahmed: Aha, diky, to jsem taky nevédél.

Chodit po Praze neni jednoduché...

UJOP UK 125



1. Spojte slova a obrazky 3. Co je to?

prechod pro chodce — silnice— semafor— chodnik— kfizovatka— platit metro—auto—autobus —taxik —lod' — kolo — tramvaj—jit pésky
pokutu— policista—dat prednost—dat pozor

1. 2. 3. 4.,
1.

7. 8.

4., o
7. 4. Jak cestujete v Praze? Spojte, co k sobé patfi.

Jedu autem. - Jedu metrem. - Jedu tramvaji. - Jedu autobusem.

Jedu taxikem. - Jdu pésky. - Jedu lodi. — Jedu na kole.

1. 2. 3. 4.

@

2. Pouzijte slova ze cvic¢eni 1 ve vétach. x
Na prechodu musi$ (1) tramvaiji vzdy .
KdyZ nepfechazis na prechodu, mazes (2) .
Pozor, tamhle je (3) . Musi$ po¢kat na zelenou. 5 6
(4) kontroluje doklady. : ’
Tady je (5) , tady mZeme jit pFes silnici.
Pojd' rychle, musime na (6) , nem@zeme stat na silnici.
Ta (7) je nebezpeéna, musis (8) .
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5. Doplnte slova v zavorkach do dialogu v minulém Gase.

Petr: Ahoj Ahmede, jak se mas?
Ahmed: Ahoj, no, nic moc.
Petr: Pro¢? Mas néjaky problém?

Ahmed: To ne, ale rano (1) (muset zaplatit)

pokutu.

Petr: Pokutu? Co (2) (délat)?

Ahmed: (3) (jit) pozdé na lekci, tak jsem tady

pred fakultou (4) (pfebéhnout) silnici a (5)
(vidét) mé policista.

Petr: Ty (6) (nejit) po pfechodu?

Ahmed: Pfechod (7) (byt) daleko a ja (8)
(nemit) &as, (9)

(spé&chat). (10) (nevédét), ze za to mGzu

dostat pokutu.

Petr: To mGzes a docela velkou, kolik (11) (platit)?

Ahmed: Hodné, 1500 Kg!

Petr: Tak to je jesté dobré, policista (12) (vidét),

Ze jsi cizinec, tak (13) (byt) asi hodny.

Za tohle mazes platit dokonce 2500 K¢.

Ahmed: Hm, pri§té si dam pozor.

Petr: Davej si pozor i na tramvaje, ty maji vzdycky prednost, takze je musi$
pustit i na pfechodu ty. Jinak taky mdzes dostat pokutu.

Ahmed: Aha, diky, to (14) (taky nevédét).
Chodit po Praze neni jednoduché..
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KEY

1. Spojte slova a obrazky

1. 2.
g v *
g v
L 1 @ [ \
V Ad DA\
semafor prechod pro chodce
|
4. 5. o K¥
w

X

chodnik platit pokutu

dat prednost kfizovatka policista
2. Pouzijte slova ze cvi¢eni 1 ve vétach.
Na prechodu musi$ (1) dat tramvaiji vzdy prednost.
KdyZz nepfechazis na prechodu, mGzes (2) platit pokutu.
Pozor, tamhle je (3) semafor . Musi$ po&kat na zelenou.
(4) Policista kontroluje doklady.
Tady je (5) prechod pro chodce , tady muzeme jit pfes silnici.
Pojd' rychle, musime na (6) chodnik , nemdzeme stat na silnici.
Ta (7) silnice je nebezpeéna, musis (8)  dat pozor
UJOP UK

silnice

dat pozor

“J ()
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3. Co je to?

1. 2. 3. 4.,
- - ﬁ
autobus taxik tramvaj lod'
5. 7. 8.
a ;
kolo auto jit pésky
4. Jak cestujete v Praze? Spojte, co k sobé patfi.
1. 2. 3. 4.,
: @
Jdu pésky. Jedu autem. Jedu tramvaji. Jedu na kole.
. 6. 7.
Jedu taxikem. Jedu lodi. Jedu autobusem. Jedu metrem.
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5. Doplnte slova v zavorkach do dialogu v minulém Gase.

Petr: Ahoj Ahmede, jak se mas?
Ahmed: Ahoj, no, nic moc.
Petr: Pro¢? Mas néjaky problém?

Ahmed: To ne, ale rano (1) jsem musel zaplatit (muset zaplatit)

pokutu.

Petr: Pokutu? Co (2] Isi délal (délat)?

Ahmed: (3)  Sel jsem (iit) pozdé na lekci, tak jsem tady

pred fakultou (4) prebenl (pfebéhnout) silnici a (5)
vidél (vidét) mé policista.

Petr: Ty (6)  si nesel (nejit) po pfechodu?

Ahmed: Pfechod (7) byl (byt) daleko a ja (8)
jsem nemél (nemit) ¢as, (9) spéchal jsem

(spéchat). (10) Nevédél jsem (nevédét), ze za to miizu

dostat pokutu.

Petr: To mGzes a docela velkou, kolik (11) Jsi platil (platit)?

Ahmed: Hodné&, 1500 Kg!

Petr: Tak to je jesté dobré, policista (12) vidél (vidét),

Ze jsi cizinec, tak (13) byl (byt) asi hodny.

Za tohle mazes platit dokonce 2500 K¢.

Ahmed: Hm, pristé si dam pozor.

Petr: Davej si pozor i na tramvaje, ty maji vzdycky prednost, takze je musi$
pustit i na prechodu ty. Jinak taky mdzes dostat pokutu.

Ahmed: Aha, diky, to (14) _ Isem taky nevédél (taky nevédét).

Chodit po Praze neni jednoduché..
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Translation

Grammar: past tense, motion verb to go, to walk

Dialogue

Petr: Hi Ahmed, how are you?

Ahmed: Hi, well... not great.

Petr: Why? What's wrong?

Ahmed: Nothing really but this morning | had

to pay a fine.

Petr: A fine? What did you do?

Ahmed: | was late for my class so | ran across

the road in front of the faculty and a policeman
saw me.

Petr: You weren’t walking on the zebra crossing?
Ahmed: The zebra crossing was far and | had no
time. | was in a hurry. | was not aware | can be fined
for such a thing.

Petr: Yes, you can get one and a big one, how much
did you pay?

Ahmed: Too much, 1500 CZK!

Petr: It could have been worse. The policeman saw
you are a foreigner and was being nice to you.

For such an offence you can pay up to 2500 CZK.
Ahmed: Oh, | will be more careful next time then.
Petr: Be careful about trams too, those always have
the right of way even if you are at a zebra crossing.
Otherwise, you can be fined.

Ahmed: Ok, thanks. | didn’t know that either.
Walking around Prague is not easy.

1. Link words with pictures.

A zebra crossing— a road— a traffic light—a pavement—an intersection/
crossroad—to pay a fine—a policeman—to give the right of way—to be
careful

1. 2. 3.
| 1@ [ e
11 e[
1 @ [
y 4 l\\
s @ 5.
7. 8.

2. Use words from exercise 1 in sentences.

On a zebra crossing, you must (1) a tram

If crossing away from a zebra crossing you can (2) .
Be careful, over there is (3) . You must wait for the green light.
(4) checks documents.

Here is (5) , we can cross the road here.
Hurry up, we must go on [6] , we cannot stand in the
middle of the road. This (7) is dangerous, you must (8)



3. What is it?
The underground—a car—a bus—a taxi—a boat—a bicycle—a tram—to walk

a8 a

7. 8.

4. How do you travel around Prague?
Connect what belongs together.

| go by car. - | go via underground. - | go by tram. - | go by bus.
| go by taxi. - | walk. - | go by boat. - | go on a bicycle.
Jedu taxikem. - Jdu pésky. - Jedu lodi. - Jedu na kole.

1.

A= o
= "

5. Fill words in brackets into the dialogue in the past
tense form.

Petr: Hi Ahmed, how are you?

Ahmed: Hi, well... not great.

Petr: Why? What's wrong?

Ahmed: Nothing really, but this morning (1)
(have to pay) a fine.

Petr: A fine? What did you (2) (to do)?

Ahmed: 1(3) (go) late for my class, so 1(4)

(run across) the road in front of the faculty and (5) the police guy
(to see) me.

Petr: You weren't(6)
crossing?

Ahmed: The zebra crossing (7)
(to be) far and | (8)

(to walk) on the zebra

(not to have time, | (9)

(to be in a hurry). | (10)
(to know), that | can be fined for such a thing.
Petr: Yes, you can get one and a big one, how much (1)
you (to pay)?
Ahmed: Too much, 1500 CZK!
Petr: It could have been worse, the policeman (12)
(to see) you are a foreigner and (13) (to be)
nice to you. For such an offence you can pay up to 2500 CZK.
Ahmed: Oh, | will be more careful next time.
Petr: Be careful of trams too, those have the right of way even if you are
at a zebra crossing. Otherwise, you can be fined.
Ahmed: Oh, thanks. | (14)
either. Walking around Prague is not easy...

(not to know) that



NER

1. Link words with pictures

1.
UL 2wy
|1 @ |
| | @ |
a traffic light
4, o
a pavement
7.

to give a right
of way

2.

5.

3.
y 4 l\\
a zebra crossing a road
T -
— , [
to pay a fine to be careful
9.

an intersection/
crossroad

B
“J Q)

a policeman

2. Use words from exercise 1 in sentences.

On a zebra crossing, you must (1)  give
If crossing away from a zebra crossing you can (2) pay a fine o

Be careful, over there is (3)

a traffic light

a tram the right of way

. You must wait for the green light.

(4) A policeman checks documents.
Here is (5) a zebra crossing
Hurry up, we must go on (6) the pavement

middle of the road. This (7)
be careful.

road

, we can cross the road here.
, we cannot stand in the
is dangerous, you must (8)

3. What is it?

1. 2. 3. 4,

- -
a bus a taxi a tram a boat
5. 7. 8.
a bicycle the underground a car to walk

4. Jak cestujete v Praze? Spojte, co k sobé patfi.

2.

o ﬁ

| walk. | go by car. | go by tram. | go by bicycle.
5. 6.

-

| go by taxi | go by boat. | go by bus. | go via underground.

-
.




5. Fill words in brackets into the dialogue in the past
tense form.

Petr: Hi Ahmed, how are you?
Ahmed: Hi, well... not great.
Petr: Why? What's wrong?

Ahmed: Nothing really, but this morning (1) I had to pay
(have to pay) a fine.
Petr: A fine? What did you (2) do (to do)?
Ahmed: I(3) went  (go) late for my class, so | (4) ran across
(run across) the road in front of the faculty and (5) the police guy
saw (to see) me.

Petr: You weren't(6) walking (to walk) on the zebra
crossing?
Ahmed: The zebra crossing (7) HEE
(to be) far and | (8) did not have (not to have time, | (9)

was in hurry (to be in a hurry). | (10)

did not know (to know), that | can be fined for such a thing.
Petr: Yes, you can get one and a big one, how much (1) did
you pay (to pay)?

Ahmed: Too much, 1500 CZK!

Petr: It could have been worse, the policeman (12)
(to see) you are a foreigner and (13) was (to be)
nice to you. For such an offence you can pay up to 2500 CZK.

Ahmed: Oh, | will be more careful next time.

Petr: Be careful of trams too, those have the right of way even if you are
at a zebra crossing. Otherwise, you can be fined.
Ahmed: Oh, thanks. | (14) did not know
either. Walking around Prague is not easy...

saw

(not to know) that

A fine - methodological note

Socio-cultural context

While creating this worksheet we were keeping in mind that foreigners arriving
in the Czech Republic can be taken aback by being fined for pedestrian
offences, particularly in large cities.

The worksheet aims to point out this issue and offer the students vocabulary
and phrases that are useful in practice. At the same time, it alerts them to
selected traffic rules, which they must comply with while moving around cities
if they want to avoid similar situations.

Suggested approach for working with the worksheet

In the methodological note, we do not specifically state the time set aside
for each exercise as this, in our opinion, depends on the student’s language
level. The lecturer uses primarily Czech language during consultations but
never at the expense of the student’s understanding. If/when the student
is not demonstrating an absolute understanding of vocabulary and phrases,
intermediate language should be used.

Dialog

The goal is to introduce students to new situations and teach related phrases
within context.

The lecturer selects a picture and instructs a student to describe the
depicted situation. If the language level allows, the lecturer tries to open
conversation about the student’'s previous experience with the topic.

The lecturer instructs students that they will hear a dialogue between two
friends and supplies them with questions:

What did Ahmed do wrong? What problem did Ahmed have?

The lecturer reads the dialogue. Providing the language level allows, the
lecturer can include a short conversation. E.g. Have you ever been fined when
on foot? When? Where? Why? How much?

Working with dialogue text

In the case of a lower language level, the lecturer repeats reading and asks
the student to follow the text at the same time.

With a higher-level student, the lecturer can progress straight to the dialogue.
| recommend reading the dialogue truly as a dialogue. In the case of two
students, they will read/work in a pair. In the case of an individual lesson,

the role of Peter is taken on by the lecturer.
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During readings, the lecturer corrects pronunciation mistakes that are
preventing or significantly making understanding harder. At this stage,
we emphasise the comprehensive intelligibility of speech, not a perfect

pronunciation.

After the reading, the lecturer checks if the student understands the text
and supplies additional explanations where needed. With lower-level students,
the lecturer uses a translate method. If a student can comprehend tuition in
Czech, the explanation should follow without using intermediary language.

Exercise 1

The main goal is to foster a thorough
vocabulary. The lecturer asks a student
to follow the task, therefore pairing
words with pictures. In cases when
students do not understand, the lecturer
uses gestures to demonstrate linking
random words with pictures. This
exercise does not demand using
mediatory language.

Exercise check

Using simple questions, the lecturer asks
a student to what conclusions he/she
came to. E.g: What is in picture number
1? Where is the road?

Another variety of this exercise is to cut
up words and pictures into cards and

let the student pair them. To check, the
lecturer can also use a computer screen
or cards asking what he/she can see.

Exercise 2

In this exercise, the lecturer firstly
verifies vocabulary understanding and
secondly the ability to use words in

a different context. The lecturer asks

a student to fill in words from exercise
1into sentences in exercise 2. If the
student does not understand the

task, the lecturer uses gestures to
demonstrate the pairing and completing.
If the student does not know the answer
the lecturer can give a clue mentioning
the meaning of the word fitting into the
very sentence.
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When introducing tasks the lecturer
aims to use only the Czech language. In
cases of individual consultations, the
lecturer can keep checking continuously
and point out sentences that have
mistakes and encourage the student

to reconsider his/her solutions. For the
exercise check, the lecturer can ask the
student to read the sentences out loud
and subsequently verify understanding
to individual sentences. For the higher-
level student, the lecturer can strike a
short conversation comparing the traffic
rules and regulations in CZ and the
student’s country of origin (focused on
pedestrians)

E.g. What rules and regulations do you
have to comply with your country?

Exercise 3

The goal of exercise 3 is to automate
basic phrases needed for describing
travelling around a city. We assume that
the students are already familiar with
some of the terms used and therefore
we can focus on precise pronunciation.
The lecturer asks the student to link

a picture, the form of the means of
transport and a sentence. To check,
the lecturer can point out mistakes

and let him/her find correct solutions.
Next, the lecturer can check the level
of understanding by using cards or
projected pictures whilst asking students
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to name the means of transport and
form correct sentences based on:

| go + by what.

The lecture can, once again, include

a short conversation. E.g. How do you go
to work? How do you go to school?

Exercise 4

This exercise creates a platform for the
student to learn the written form of the
basic phrases learned in the previous
exercise. In this exercise, the student
verifies his/her knowledge of phrases
from the previous exercise in written
form. The lecturer points out all mistakes
made, including diacritics. Due to this
exercise containing simple sentences,
it is our opinion that students should
learn the correct form from the very
beginning.

Exercise 5

The goal of this fifth exercise is past
tense revision, simultaneously with
repeated practising of situational
phrases. To conclude the exercise, the
lecturer points out important word
formations and phrases. He/she chooses
these based on the student’s language
level. The lecturer asks students to
transform words in brackets into the
past tense. To check the exercise, the
lecturer reads the dialogue and lets
students correct mistakes based on
the listening. Next, the lecturer checks
for grammar and overall mistakes in the
written form.

UJOP UK

Forming a dialogue

The goal of the last phases of
consultations is verifying the newly
acquired knowledge and putting it to
practice/independent speech.

Providing the lecturer has multiple
students in a class, he/she asks them
to create a similar dialogue based on
assigned topics (the topic is chosen by
the lecturer or he/she lets student draw
a topic), e.g. You were fined for crossing
the road away from the zebra crossing.
Tell your friend about it. You were fined
for crossing the road in front of the
tram. Tell your friend about it. You were
fined for crossing the road on the red
light. Tell your friend about it. You were
fined for not having your documents on
you. Tell your friend about it.

Providing the student’s language level
allows it, the lecturer can finish the
consultation with another conversation
about the topic of getting a fine. Sample
questions: Are there any other rules you
must obey in your country when walking
around? / What is new for you? What
did you not know? What do you have to
be careful about? / What do you think
about the pedestrian rules? Do you think
they are too strict or would you make
them even stricter? / How often do you
walk to places? Do you like walking?
Why yes, or why not? / What are your
preferred means of transport? What are
the pros and cons of travelling by bus/
tram/via underground... in a city? What
means of transport do you dislike in your
city and why?
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Technical problems during tuition 2. Kde to je?

okna—tabule— svétla—topeni— platno— hodiny — dverfe — reproduktory —

Gramatika: rody substantiv, shoda substantiva projektor— katedra— stoly— Zidle

a adjektiva, nominativ pluralu

1. Vlevo jsou tfi velka

1. Popiste uéebnu na obrazku. Doplnte k ¢islim slova. 2. Pod okny je bilé

3. Vepredu u okna je velké
vésak— stul/lavice — Zidle — svétlo — topeni— platno —reproduktor— 4. Vedle platna jsou dvé
projektor—katedra — dvefe — okno —tabule—hodiny 5. Pred platnem a tabulemi je dlouha

6. Vpravo jsou Cervené

7. Vlevo nad dvefmi jsou bilé

8. Vlevo mezi okny a vpravo v rohu jsou dva
9. Na stropé jsou tfi bila

10. Na stropé uprostred je maly cerny

1. V ucebné jsou drevéné

12. U kazdého stolu jsou dvé

3. Spojte slova a obrazky.

kli¢ — ovlada¢ — fixa— pocita¢ — kfida— houba — ucebna/tfidavstul/lavice —
zamek — Skolnik/Skolnice

B 3 B
&

[
[
I

9. = & 4

1 5.

2 6. 10.

3 7. M.

4 8. 12.
13.
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4. Rozdélte slova do tfi skupin TEN/TA/TO.

ucebna, trida, kli¢, projektor, okno, dvere, pocitac, fixa, houba, krida, lavice,
stdl, zidle, katedra, reproduktor, zvuk, obraz, topeni, svétlo, platno

ten ta

to

5. Doplnte adjektivum novy a moderni ve spravné formeé.

SOONOORNPS

ucebna
tfida

okno
poditad
houba
lavice

Zidle
reproduktor
obraz
svétlo

6. Doplnte formy pluralu.

okno

1.
2. trida
3. fixa
4, dvere
5.
6
7
8
9

ucebna

. stal

. katedra
. svétlo

. platno

10. kli¢

144

1. kli¢
2. projektor
3. dvere
4. fixa
5. kfrida
6. stal
7. katedra
8. zvuk
9. topeni
10. platno
. projektor
12. ovladac
13. reproduktor
14. Zidle
15. lavice
16. topeni
17. tabule
18. poditac
19. houba
20. svétlo
Support manual  2022—2026

7. Reknéte, jaky mate problém.

fixa, dvere, okno, stll, katedra, svétlo, platno, kli¢, projektor, ovladac,
reproduktor, Zidle, lavice, topeni, tabule, poéitac¢, zvuk, obraz, kfida, houba

Co je rozbité?
Co nefunguje?
Co neni ve tfidé?

19

Minidialog 1

Ugitel: Dobry den, prosim vas, v u¢ebné
¢islo 215 nefunguje projektor.

Skolnik: Jak nefunguje?

Ugitel: Nevim, kdyz ho chci zapnout, nic
nedéla, nereaguje.

Skolnik: A zvuk jde?

Ugitel: Ano, zvuk slySim, ale obraz neni
vidét.

Skolnik: Dobre, podivam se na to.

Délejte podobné minidialogy.
Nefunguje vam poditaé, reproduktor,
ovladag, topeni, svétlo.

Minidialog 3

Ucitel: Dobry den, prosim vas, v u¢ebné
¢islo 145 je rozbité okno.

Skolnik: Jak rozbité?

Ucitel: Je v ném dira.

Skolnik: Jak se to stalo?

Ucitel: Nevim, kdyz jsem priSel do tridy,
uz to tak bylo.

Skolnik: Hm, dobre, podivam se na to.

Délejte podobné minidialogy.

Ve tfidé je rozbita tabule, platno, dvere,
hodiny, lavice, zZidle, katedra.
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Minidialog 2

Ugitel: Dobry den, prosim vas, v u¢ebné
¢islo 310 neni fixa.

Skolnik: A co ja s tim mam délat?

Ugitel: Mohl byste mi prosim poradit, kde
si mUzu vzit novou?

Skolnik: No prece dole na recepci.

Ugitel: Aha, dékuju. Na shledanou.
Skolnik: Nashle.

Délejte podobné minidialogy.
Nemate houbu, kfidu, ovladag, kli&.

)

8\ @
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1. Popiste uéebnu na obrazku. Doplnte k ¢islim slova.

vésak— stull/lavice — Zidle — svétlo — topeni— platno —reproduktor—
projektor— katedra — dvere — okno —tabule —hodiny

1. okno 5. platno
2, tabule 6. hodiny
3. svéetlo 7. dvere
4. topeni 8. vésak
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10.
1.
12.
13.

reproduktor
projektor
katedra
stul/lavice
zidle

2022—2026

2. Kde to je?

okna—tabule— svétla—topeni— platno— hodiny — dverfe — reproduktory —

projektor— katedra—stoly— Zidle

1. Vlevo jsou tfi velkg  okna.

2. Pod okny je bilé  topeni.

3. Vepredu u okna je velké  platno.

4. \edle platna jsou dvé tabule.

5. Pfed platnem a tabulemi je dlouha katedra.

B. Vpravo jsou &ervené dvere.

7. Vlevo nad dvefmi jsou bilé hodiny.

8. Vlevo mezi okny a vpravo v rohu jsou dva reproduktory.
9. Na stropé& jsou tfi bild svétla.

10. Na stropé uprostied je maly &erny Projektor.
1. V udebné jsou dievéné  stoly.

12. U kazdého stolu jsou dvé  Zidle.

3. Spojte slova a obrazky.

kli¢ — ovlada¢ — fixa— pocita¢ — kfida— houba — ucebna/tfidavstul/lavice —

zamek — Skolnik/Skolnice

B e

houba tfida/ucebna krida kli¢

lavice/stul zamek
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Skolnik/8kolnice pocitad

ovladac

e
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4. Rozdélte slova do tri skupin TEN/TA/TO.

ucebna, trida, kli¢, projektor, okno, dvere, pocitac, fixa, houba, krida, lavice,

stdl, zidle, katedra, reproduktor, zvuk, obraz, topeni, svétlo, platno

7. Reknéte, jaky mate problém.

fixa, dvere, okno, stll, katedra, svétlo, platno, kli¢, projektor, ovladac,
reproduktor, Zidle, lavice, topeni, tabule, poéitac¢, zvuk, obraz, kfida, houba

ten ta to Co je rozbité?

Kli¢ ucebna okno Dvere jsou rozbité. Okno je rozbité. Stdl je rozbity.
projektor tfida topeni Katedra je rozbita. Svétlo je rozbité. Platno je rozbité.
zamek fixa Projektor je rozbity. Ovladac je rozbity. Reproduktor je rozbity.
poditad houba Zidle je rozbita. Lavice je rozbita. Topeni je rozbité.

stal kiida Tabule je rozbita. Pocitac je rozbity.

reproduktor avice

zvuk Zidle Co nefunguje?

obraz katedra

Svétlo nefunguije.
Reproduktor nefunguje.
Zvuk nefunguje.

Projektor nefunguje.
Topeni nefunguje.
Obraz nefunguije.

Ovlada¢ nefunguije.
Pocita¢ nefunguje.
5. Doplnte adjektivum novy a moderni ve spravné formeé.

1. dobra a moderni ucéebna 1. dobry a moderni kli¢

o dobra a moderni tfida 5. dobry a moderni projektor Co neni ve tfide?

3. dobré a moderni okno 3. _dobré a moderni dvere Fixa, Kli¢, ovladag, zidle, kfida, houba.

4, dobry a moderni pod&itad 4, dobra a moderni fixa

5. dobra a moderni houba 5. dobra a moderni krida

6. dobra a moderni lavice 6. _dobry a moderni stal MUzZeme také fict: Fixa nepige. Topeni netopi. Svétlo nesviti. Platno je roztrzené.
7. dobra a moderni zidle 7. dobra a moderni katedra

8. dobry a moderni reproduktor 8. dobry a moderni zvuk

9. dobry a moderni obraz 9. dobré a moderni topeni

10. dobré a moderni svétlo 10. dobré a moderni platno

6. Doplnte formy pluralu.

1. okno okna 1. projektor projektvory

2. tiida tridy 12. ovladad ovladace

3. fixa fixy 13. reproduktor _reproduktory
4. dvefe  dvere 14. zidle zidle

5. uSebna _ucebny 15. lavice lavice

6. stul stoly 16. topeni topeni

7. katedra _katedry 17. tabule tabule
8.svétlo _svétla 18. poditad pocitace

9. platno _platna 19. houba houby

10. Kkli¢ klice 20. svétlo svetla
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Translation 2. Where is it?

Grammar: genus nouns, matching nouns and adjectives, windows— a board—lights—a heater—a screen—a clock—a door—
nominative in the plural speakers—a projector—a teacher’s desk— desks— chairs
1. On the left there are three large
1. Describe the pictured classroom. Match numbers with words. 2. Below the windows is a white
3. In the front, next to the window is a large white
Hangers—a table/desk—a chair—a light—a heater—a screen—a speaker— 4. Next to the screen are two
a projector—a teacher's desk—a door— a window—a board—a clock B. In front of the screen and boards is a long

6. To the right there is a red

7. On the left, above the door there is a white

8. On the left, between the windows and on the right,
in the corner are

9. On the ceiling, there are three white

10. In the middle of the ceiling there is a small black
1. In the classroom there are wooden

12. At every desk there are two

3. Link words with pictures

A key—a remote control—a marker—a computer—chalk—a chalk sponge—

a classroom—a desk—a lock—a janitor

&\ e /

7. SN
[ 24
- Y 4
|' d

9. - & 4

1 5.

2 6. 10.
3 7. M.
4 8. 12.
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4. Divide words into three columns MALE/FEMALE/NEUTRAL.

A classroom, a lecture room, a key, a projector, a window, a door, a computer,
a chalk sponge, chalk, a desk, table, a teacher’'s desk, a speaker, a sound, a

picture, a heater, a light, a screen

male female

neutral

5. Fill in adjectives new and moder in the correct form.

classroom
lecture room
window
computer

desk
chair
speaker
picture
light

3oPNoapapPS

B. Fill in the plural forms.

1. a window

2. a classroom

3. a marker

4. a door

5. a lecture room
6. a desk

7. a teacher’s desk
8. a light

9. a screen

10. a key

chalk sponge

key

projector
door

marker

chalk

table
teaher’s desk
sound
heater
screen

3oPNoapwpPS

1. a projector

12. a remote control
13. a speaker

14. a chair

15. a desk

16. a heater

17. a board

18. a computer

19. a chalk sponge
20. svétlo opakuje se

7. State your problem.

A marker, a door, a window, a desk, a teacher’'s desk, a light, a screen, a key,
a projector, a remote control, a speaker, a chair, a desk, a heater, a board,
a computer, sound, a picture, chalk, a chalk sponge

What is broken?
What is not functioning/working?
What is not in the classroom?

19

Mini dialogue 1

Teacher: Hello, excuse me, in classroom
215 the projector is not working.
Janitor: What do you mean, it is not
working?

Teacher: | do not know, when | want to
switch it on there is nothing, no reaction.
Janitor: And the sound is ok?

Teacher: Yes, | can hear the sound but
there is no picture.

Janitor: Fine, | will look at it.

Form similar mini dialogues. The
computer, speakers, remote control,
heater, light are not working.

Mini dialogue 3

Teacher: Hello, excuse me in classroom
145 the window is broken.

Janitor: Broken how?

Teacher: There is a hole in it.

Janitor: How did that happen?
Teacher: | do not know, | found it that
way when | came into the classroom.
Janitor: Umm, ok. | will look at it.

Form similar mini dialogues. In the

classroom, the board, screen, door, clock,

desk, chair, teacher's desk are broken.

X
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Mini dialogue 2

Teacher: Hello, excuse me, in classroom
310 the marker is missing.

Janitor: And what am | supposed to do
about it?

Teacher: Could you please tell me where
| can get a new one?

Janitor: Downstairs at the reception.
Teacher: Oh, thank you. Goodbye.
Janitor: Bye.

Form similar mini dialogues. You are
missing a chalk sponge, chalk, remote
control, key.

B Y
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1. Describe the pictured classroom. Match numbers with words.

13.

1. a window 5. ascreen o.

2. aboard 6. aclock 10.
3. alight 7. adoor M.
4. a heater 8. hangers 12.

a speaker

a projector

a teacher’s desk
a desk

a chair

2. Where is it?

windows—a board—lights—a heater—a screen—a clock—a door—
speakers—a projector—a teacher's desk— desks— chairs

1. On the left there are three large windows.

2. Below the windows is a white heater.

3. In the front, next to the window is a large white screen.

4. Next to the screen are two boards.

5. In front of the screen and boards is a long  teacher’s desk.
6. To the right there is a red door.

7. On the left, above the door there is a white clock.

8. On the left, between the windows and on the right,

in the corner are speakers.

9. On the ceiling, there are three white  lights.

10. In the middle of the ceiling there is a small black  projector.
M. In the classroom there are wooden desks.

12. At every desk there are two  chair.

3.Link words with pictures

A key—a remote control—a marker—a computer—chalk—a chalk sponge—
a classroom—a desk—a lock—a janitor

= B

a classroom/
lecture room

a remote control

e

a computer a marker

a chalk sponge

[ 24
& B

a desk a lock a janitor

chalk a key




4. Divide words into three columns MALE/FEMALE/NEUTRAL.

a classroom, a lecture room, a key, a projector, a window, a door, a computer,
a chalk sponge, chalk, a desk, table, a teacher’'s desk, a speaker, a sound,

a picture, a heater, a light, a screen

male female neutral

A key A classroom A window
A projector A lecture room A heater
A lock A marker

A computer A chalk sponge

A desk Chalk

A speaker A desk

A sound A chair

A picture

5. Fill in adjectives new and modern in the correct form.

good and modern

classroom
good and modern lecture room
good and modern window
good and modern computer

1.

2

3

4,

5. good and modern chalk sponge
6

7

8

9

good and modern desk
good and modern chair
good and modern speaker
. good and modern picture
10. good and modern light

B. Fill in the plural forms.

1. a window  windows

2. a classroom classrooms

3.a marker  markers

4. a door doors

5. a lecture room lecture rooms

6. a desk desks

7. a teacher's desk teacher’s desks
8. a light lights

9. a screen screens

10. a key kevs

1. good and modern key
2. good and modern projector
3. good and modern door
4. 9ood and modern marker
5. good and modern chalk
6. good and modern table
7. good and modern teaher’s desk
8. good and modern sound
0. good and modern heater
10. 9ood and modern screen
. a projector projectors
12. a remote control emote controls
13. a speaker speakers
14. a chair chairs
15. a desk desks
16. a heater heaters
17. a board boards
18. a computer computers

19. a chalk sponge chalk sponges
20. svétlo opakuje se svétla opakuje se

7. State your problem.

What is broken?

The door is broken. The window is broken. The desk is broken.
The teacher’s desk is broken. The light is broken. The screen is broken.
The projector is broken. The remote control is broken. The speaker is broken.
The chair is broken. The desk is broken. The heater is broken.
The board is broken. The computer is broken.

What is not functioning/working?
The light is not working.

The speaker is not working.
The sound is not working.

The projector is not working.  The remote control
The heating is nnot working. is not working.
The picture does not work. The computer

is not working.

What is not in the classroom?

A marker, a key, a remote control, a chair, chalk, a chalk sponge.

We can also say: the marker is not writing. The light is not switching on.
The screen is torn.



Technical problems during tuition -
methodological note

Socio-cultural context
The aim is to offer basic vocabulary to students to allow them to be able
to find their way around a classroom.

The worksheet depicts the three most common issues during tuition -
when something is missing or not working in the classroom. Students will
learn basic phrases which will come useful in similar situations and this will
help them to deal with technical issues during tuition.

Suggested approach for working with the worksheet
We purposely avoid setting a time specification for each exercise since this,
in our opinion, depends on the student’s language level.

The lecturer utilises the use of Czech as much as possible during the
lesson/consultation but never at the expense of student’s comprehension.
Tasks are simple and we do believe that any additional information can be
provided using gestures and visual samples. We assume that colourful
pictorial material can be supremely useful and helpful support during Czech
lessons/consultations.

However, the lecturer must be sure that the student is truly understanding
the vocabulary, important phrases and can utilise both in practice during
common communication. Whenever it is necessary the lecturer shall use
intermediary language and keep in mind socio-cultural aspects of
language consultations.
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Exercise 1

The aim of the first exercise is to master
basic vocabulary related to the lesson.
Based on this vocabulary students will be
able to name basic classroom equipment
at university or a high school.

The lecturer instructs students to add
suggested numbers under the picture.
While correcting the answers the
lecturer can point out mistakes and let
the student rethink the answer. At the
same time, the lecturer makes sure the
student copied all the words correctly
and understands their meaning.

Next, the lecturer puts the vocabulary

to practise. He/she can utilize the
consultation room and ask the student
simple questions What is this? while
pointing at individual objects within

the room. In the case, the room is not
suitable (too basically equipped, etc.) he/
she can use a picture similar to the one
in the worksheet or the worksheet itself.
The next possibility is to use the card
method when students draw cards with
words and they are instructed to point at
the given subject in the picture -

E.g. Where is the chair? (Similar
questions can obviously be asked even
without using the cards). Another
suitable exercise for more advanced
students, in our opinion, is letting them
describe the consultation room.
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Exercise 2

The goal is again to master the
vocabulary needed during usual
tuition. Students will become better
accustomed to more detailed wording.

The lecturer instructs students to link
pictures with words. While correcting
the answers the lecturer points out
mistakes in word formations and lets
the student try to self-correct. Next,
he/she shows the student individual
pictures (on cards or the computer)

or points at specific objects in the
classroom and encourages the student
to name them. E.g. What is this? This is
a key, along with correcting
pronunciation. Once again the emphasis
lays with being able to functionally
communicate. Therefore the lecturer
corrects only the mistakes which are
preventing or complicating the listener
from understanding. A more enticing
option could be pairing cut up pictures
with word cards.

Exercise 3

The aim of exercise 3 is to practice the
nominal genus and clarify its use in
related vocabulary. What’s important
is that the student can use the

words correctly, not only during the
completion of the following tasks but
also in real-life communication.
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The lecturer lets the student divide
given words into three columns based

on their nominal genus. In the case, of
wrong word placement, he/she highlights
the word and instructs the student to
self-correct. During a check, the lecturer
verifies whether the student copied all
words correctly, including diacritics.
Since students only copy the words, it

is feasible to demand a 100% result even
with beginners as this teaches correct
orthography. A simpler variation of this
exercise is to supply the student with
word cards which he/she pairs with the
correct nominal genus but does not have
to copy/write the words. At the same
time, it is also possible for the lecturer
to say words out loud and the student
just verbally pairs the word with the
appropriate nominal genus.

Alternatively, the lecturer can ask
students to note or search in a
dictionary for further vocabulary related
to the topic. It is advisable to write
these words down and add them to the
exercise while the lecturer instructs the
student to establish the nominal genus
and derive adjectives from the added
words. Verbally or in writing.

Exercise 4

Exercise 4 is a direct continuation of the
previous exercise. We are verifying the
nominal genus understanding in regards
to relevant vocabulary and the student’s
ability to form appropriate so-called soft
and hard adjectives. Once again this is to
extend the student’s ability to describe,
in the most possibly detailed way, a
specific technical problem which he/she
can face during tuition.
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The lecturer instructs the student to
decide the nominal genus and based on
that come up with a correct form of

a soft and hard adjective.

During corrections, the lecturer points
out mistakes and allows the student to
self-correct. Once again we can insist on
perfect spelling and diacritics even with
beginners. With more advanced students
we can continue with conversation and
add an exercise describing individual
objects. What is the table like?. A student
adds 3-5 adjectives to every object. The
lecturer corrects pronunciation and the
adjective forms if need be.

Exercise 5

In exercise 5 students learn the correct
collocation. Our goal is for students to
know which word-formation he/she can
use while describing a specific problem.
Even though this exercise is genuinely
more difficult we still recommend for the
students to work independently. After
they finish with the task the teacher
works with the students on corrections
if need be. More advanced students can
be encouraged to name other objects
which are imaginarily broken or are not
functioning/working, e.g. in a household.

Mini dialogues

In the following three mini dialogues
students name and learn basic
descriptive phrases related to a specific
problem. To start with, the lecturer reads
dialogues with students - he/she selects
two students to read the dialogue
together but if this is not an option, the
lecturer takes on the role of the janitor.
The student, therefore, gets to practice
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the sentences which he/she can use in
real situations (we do not assume that
a student could not be in the position

of a janitor).

During readings, the lecturer corrects
pronunciation whenever it is necessary
for understanding the student’s
speech. This is followed by checking the
student’s understanding of the words
and sentences and offering an additional
explanation if need be.

Under each mini dialogue, there are
additional word suggestions available

for varying the dialogue. It is possible to
always add to this section. It is up to the
lecturer to let students choose or draw
individual words which they will then slot
into a dialogue. The lecturer can also
leave it up to the students to choose the
problematic object altogether.

Exercise 6

Exercise six is aimed at more advanced
students or Slavic students who will not
be easily confused by using the plural.
The goal is to deepen the student’s
narrative skills so he/she is able to
describe a classroom exactly and in more
detail. The student thus increases his/
her competence to describe a specific
problem.

The exercise is directly linked to the
worksheet introductory image. Students
complete sentences describing a
classroom using suggested words. Words
are already in the desired form so there
is no need for their adjustment.
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The lecturer checks results based on
the picture and can alert the student to
mistakes but lets him/her self-correct.
With more advanced students it is
possible to add a description using

a higher-level vocabulary or let them
describe their ideal classroom.

Exercise 7

The exercise aims to practise and teach
plural noun forms. Students can make
use of words from the previous exercise.
The lecturer will verify their written form
which can then be practised in verbal
form. The lecturer lets students draw
cards with words in the singular and
instructs him/her to transform them into
plural. More advanced students can form
sentences. We recommend concluding
the lesson with conversation practising
the student’s vocabulary.

Sample questions are stated below. Their
use will depend on the language level of
each student.

What does the classroom you most
often use look like? What is often not
working in the classroom? What is often
broken? What is often missing? Has it
ever happened to you that you had to
deal with the problem? How did you go
about it?

How do typical classrooms in your
country look like? How are they
equipped? What does the best and the
worst classroom you had to study in look
like?
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They stole my mobile!

Gramatika: minuly éas, akuzativ
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Petr: NE! Nékdo mi ukradl mobil?

Eva: Jsi si jisty? Nemas ho nékde jinde?

Petr: Ne, vzdycky ho mam tady v kapse!

Eva: Tak zavolej operatora a zablokuj si rychle SIM kartu.
Petr: Hm, dobry napad.

Operéator: Dobry den, Czech mobil, jak vdm mohu pomoci?

Petr: Dobry den, tady je Petr Venclovsky. Ukradli mi telefon a potrebuju
zablokovat SIM kartu.

Operétor: Aha, dobfe. To neni problém. Jaké je vase heslo pro komunikaci?
Petr: XXXX1234.

Operéator: A vase telefonni gislo?

Petr: 567 876 234.

Operéator: V poradku, vase SIM karta je zablokovana.

Petr: Dékuju vam, na shledanou.

Operétor: Na shledanou.

Eva: Dobry?

Petr: Jo, snad jo, ale co ted? Mysli§, Zze musim zavolat na policii?

Eva: To urgité ano.

Petr: Tak jo.

Petr vola linku 158

Policista: Policie Ceské republiky. Dobry den, co pro vas mdzeme udélat?
Petr: Dobry den, ukradli mi mobilni telefon. Chtél bych ho zablokovat.
Policista: Aha a jaké je vase jméno?

Petr: Petr Venclovsky.

Policista: Kde jste a co se stalo?

Petr: Jsem v Praze na Staroméstském namésti a ukradli mi telefon.
Policista: Kdy a jak se to stalo?

Petr: Pfed 20 minutami jsem telefonoval s kamaraddem. Pak jsem si dal
telefon do zadni kapsy kalhot, a kdyz jsem se ted chtél podivat,

kolik je hodin, telefon tam nebyl.

Policista: Hm, dojdéte si prosim vas na nejblizsi policejni stanici,
musite vyplnit formular o kradezi.

Petr: Dobre, dékuju. Na shledanou.

Policista: Na shledanou.
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Eva: Tak co?

Petr: Ale nic, musim na policii osobné. Potfebujou vyplnit
néjaky formular.

Eva: Tak béz a hodné Stéstil

Petr: Ach jo. Diky. Tak ahoj.

Eva: Ahoj!

1. Co vam ukradli? Spojte slova a obrazky:

kabelka —taska —kufr —mobil —penéZenka —platebni karta—pas—penize—
klice —batoh

=
A
9

4, 5.

=) |i| >

2. Doplnte slova do dialogli ve spravné formé.

@

nemit—operator—ukrast—karta—mit

Petr: NE! Nékdo mi (1) mobil?

Eva: Jsi si jisty? (2) ho nékde jinde?
Petr: Ne, vzdycky ho (3) tady v kapse!
Eva: Tak zavolej (4)
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a zablokuj si rychle SIM (5).



moct—Dbyt (3x)—ukrast—potiebovat —nebyt

Operator: Dobry den, Czech mobil, jak vam (6) pomoci?
Petr: Dobry den, tady (7) Petr Venclovsky. (8)

mi telefon a (9) zablokovat SIM kartu.

Operator: Aha, dobfe. To (10) problém. Jaké (11)

va$e heslo pro komunikaci?

Petr: XXXX1234.

Operator: A vase telefonni ¢islo?

Petr: 567 876 234.

Operator: V poradku, vase SIM karta (12)
Petr: Dékuju vam, na shledanou.
Operator: Na shledanou.

zablokovana.

3. Doplnte véty do dialogu.

A—Aha a jaké je vase jméno?

B—Hm, dojdéte si prosim vas na nejblizsi policejni stanici, musite vyplnit
formular o kradezi.

C—Kde jste a co se stalo?

D—Kdy a jak se to stalo?

E—Na shledanou.

F—Policie Ceské republiky. Dobry den, co pro vas mizu udélat?

Policista: (1)

Petr: Dobry den, ukradli mi mobilni telefon. Chtél bych ho zablokovat.
Policista: (2)

Petr: Petr Venclovsky.

Policista: (3)

Petr: Jsem v Praze na Staroméstském namésti a ukradli mi telefon.

Policista: (4)

Petr: Pfed 20 minutami jsem telefonoval s kamaradem. Pak jsem si dal telefon
do zadni kapsy kalhot, a kdyz jsem se ted chtél podivat, kolik je hodin, telefon
tam nebyl.

Policista: (5)

Petr: Dobre, dékuju. Na shledanou.

Policista: (6)
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4. Délejte dialog na policii. Pracujte podle vzoru.

S

Policista: Dobry den, co pro vas mazu udélat.
Petr: Dobry den, ukradli mi

Policista: Aha. A jak se jmenujete?

Petr:

Policista: Kdy, kde a jak se to stalo?

Petr:

Policista: Dobre. Musite jit na nejblizsi policejni stanici.
Petr: Kde to je?

Policista:

Petr: Dobre. Dékuju. Na shledanou.

Policista: Neni za&. Na shledanou.

_Aoa

Co Petrovi rekli na policii?

5. Doplnte do vét:
na zadech/v batohu—davat pozor—nahoru—dobre hlidejte —zaviete —v zadni
kapse —kontrolujte —polozenou ruku—na jednom misté —hodné penéz

1. Na své véci si musite

2. své véci hlavné tam, kde je hodné I|d|

3. sva zavazadla (kufry, tasky, kabelky).
4. Penize, mobil a dals$i drahé véci nenoste , kam nevidite.
5. Kabelku vzdy a noste u téla.

6. Penize, mobil a drahé véci nedavejte do tasky.
7. Nikdy nenoste drahé véci kalhot.

8. Nenoste vSechny drahé véci .
Nenoste u sebe najednou.

10. Tam, kde je hodné lidi, méjte

taSce/kufru, kde mate drahé véci.

©

A

na kabelce/
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1. Co vam ukradli? Spojte slova a obrazky:

kabelka —taska —kufr—mobil —penézenka —platebni karta—pas—penize —
klice —batoh

1. 2. 3.

penézenka klice kabelka mobil kufr Co Petrovi fekli na policii?
6. 7. 8. S . 5. Doplfite do vét:
aEm— ﬁ‘; @ 1. Na své véci si musite  davat pozor. .
] N 2, Dobre hlidejte  gye véci hlavné tam, kde je hodné lidi.
> 3. Poréd kontrolujte sva zavazadla (kufry, tasky, kabelky).
platebni karta tagka penize pas 4. Penize, mobil a dal$i drahé véci nenoste na zadech | kam nevidite.
5. Kabelku vzdy zaviete a noste u téla.
6. Penize, mobil a drahé véci nedavejte Nahoru do tasky.
2. Doplrite slova do dialogt ve spravné formé. 7. Nikdy nenoste drahé véci zadni kapse  kalhot.
8. Nenoste viechny drahé véci N@ jednom misté
nemit—operator—ukrast—karta—mit 9. Nenoste u sebe Nodné penez  naiednou.
10. Tam, kde je hodné lidi, mé&jte Polozenou ruku na kabelce/
Petr: NE! Nékdo mi (1) ukradl mobil? tadce/kufru, kde mate drahé véci.
Eva: Jsi si jisty? (2) Nemas ho nékde jinde?
Petr: Ne, vzdycky ho (3) mam tady v kapse!
Eva: Tak zavolej (4)  operatora g zablokuj si rychle SIM kartu (5).
moct—Dbyt (3x)—ukrast—potiebovat —nebyt
Operator: Dobry den, Czech mobil, jak vam (6) Muzu/mizeme pomoci?
Petr: Dobry den, tady (7) je Petr Venclovsky. (8) Ukradli
mi telefon a (9)  potfebuju  zablokovat SIM kartu.
Operator: Aha, dobie. To (10) neni problém. Jaké (11) je
va$e heslo pro komunikaci?
Petr: XXXX1234.
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Operator: A vase telefonni Cislo?
Petr: 567 876 234.

Operator: V poradku, vase SIM karta (12) je

Petr: Dékuju vam, na shledanou.
Operator: Na shledanou.

3.

Doplnte véty do dialogu.

1F, 2A, 3C, 4 D, 5B, 6E

zablokovana.
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Translation

Grammar: past tense, accusative.

Petr: NO! Someone stole my mobile!

Eva: Are you sure? Don't you have it somewhere else?

Petr: No, | always have it in my pocket!

Eva: Call your provider quickly and block your SIM card then.
Petr: Um, good thinking.

Provider: Hello, Czech mobile, how can | help you?

Petr: Hello, Petr Venclovsky here. They stole my phone and | need
to block my SIM card.

Provider: Unm, ok. No problem. What is your security password?
Petr: XXXX1234.

Provider: And your phone number?

Petr: 567 876 234.

Provider: Thank you, your SIM card has been blocked.

Petr: Thank you, goodbye.

Provider: Goodbye.

Eva: All ok?

Petr: Yeah, | hope so. But what do | do now? Do you think | should
call the police?

Eva: You must.

Petr: OK.

Peter calls 158

Policeman: The Czech police department. What is your emergency?
Petr: Hello, they stole my mobile phone. | would like to block it.
Policeman: What is your name?

Petr: Petr Venclovsky.

Policeman: Where did it happen?

Petr: | am at the Old square in Prague and they stole my phone.
Policeman: When and how did it happen?

Petr: 20 minutes ago | was speaking with my friend. Then | put the
phone in my back pants pocket and when | wanted to check the
time it was gone.

Policeman: Please contact your nearest police station.
You must fill in a stolen property form.

Petr: OK, thank you. Goodbye.

Policeman: Goodbye.

Eva: What happened?

Petr: Nothing really, | must go to the police station
in person. They need me to fill in some form.

Eva: You better go, good luck!

Petr: Damn. Thanks.

Eva: Byel!

1. What did they steal?

A handbag - a bag - a suitcase - a mobile — a wallet/purse - a credit card -
a passport- money - keys - a backpack

5
A
2

4, 5.

2. Fill the words into dialogues in their correct form.

Not to have - a provider - to steal - a card - to have

Petr: NO! Someone (1) my mobile!
Eva: Are you sure? Don't you (2) it somewhere else?
Petr: No, | always (3) it in my pocket!

Eva: Call your (4)
Petr: Um, good thinking.

quickly and block you SIM (5).



can - to be (3x) - to steal - to need - not to be

Operator: Hello, Czech mobile, how (6) | help you?
Petr: Hello, Petr Venclovsky (7) here. They (8)

my phone and | (9) to block my SIM card.

Operator: Uhm, ok. No problem. What (11) your security

password?

Petr: XXXX1234.

Operator: And your phone number?

Petr: 567 876 234.

Operator: Thank you, your SIM card (12) blocked.
Petr: Thank you, goodbye.

Operator: Goodbye.

3. Fill sentences into the dialogue.

A—Uhm, and what is your name?

B—Uhm, please contact your nearest police station. You must fill in a stolen
property form.

C—Where did it happen?

D—When and how did it happen?

E—Goodbye.

F—The Czech police department. What is your emergency?

Policeman: (1)

Petr: Hello, they stole my mobile phone. | would like to block it.
Policeman: (2)

Petr: Petr Venclovsky.

Policeman: (3)

Petr: | am at the Old square in Prague and they stole my phone.
Policeman: (4)

Petr: 20 minutes ago | was speaking with my friend. Then | put the phone in
my back pants pocket and when | wanted to check the time it was gone.
Policeman: (5)

Petr: 20 minutes ago | was speaking with my friend. Then | put the phone
in the back pocket of my pants and when | wanted to check the time

it was gone.

Policeman: (6)

4. Put together a dialogue at the police station.
Use the model situation.

PN
T > Il =

Policeman: Hello, what can | do for you?
Petr: Hello, they stole my

Policeman: Uhm, and what is your name?
Petr:

Policeman: When and where did it happen?
Petr:

Policeman: Ok, good. You must go to the nearest police station.
Petr: Where is that?

Policeman:

Petr: Ok, thank you. Goodbye.

Policeman: You are welcome. Goodbye.

0

What did they tell Peter at the police station?

5. Fill in the sentences:

on my back/in a backpack—to be careful—on the top—watch over—close—
in a back pocket—check—a positioned hand—in one place—a large

amount of money

1. You have about your things.
2. your stuff especially at places with lots of people.
B your luggage (suitcases, bags, handbags).

4. Do not carry money, mobile and other expensive things

where you can not see.

5. Always your handbag and carry it close to your body.
6. Do not put money, mobile and other expensive things

in your bag.

7. Never carry expensive stuff in your

8. Do not carry all expensive things

9. Do not carry a on you/at once.

10. Wherever in places with lots of people,

over your handbag/bag/suitcase with expensive possessions.

A



1. What did they steal?

1. 2. 3. 4, 5.
_Sa
a
a wallet keys a handbag a mobile a suitcase
6. 7 8. 9. 10.
L]

@

a backpack a passport

a credit card

2. Fill the words into dialogues in their correct form.

Petr: NO! Someone (1) stole my mobile!
Eva: Are you sure? Don't you (2) have it somewhere else?
Petr: No, | always (3) have it in my pocket!

Eva: Call your (4) operator  quickly and block you SIM  card  (5).
Petr: Um, good thinking.

Operator: Hello, Czech mobile, how (6) can l/we | help you?
Petr: Hello, Petr Venclovsky (7) need here. They (8) stole
my phone and | (9) need to block my SIM card.

Operator: Uhm, ok. No problem. What (11) is your security
password?

Petr: XXXX1234.

Operator: And your phone number?

Petr: 567 876 234.

Operator: Thank you, your SIM card (12) has been blocked.
Petr: Thank you, goodbye.

Operator: Goodbye.

3. Fill sentences into dialogues

1F, 2A, 3C, 4 D, 5B, 6E
What did they tell Peter at the police station?

5. Fill in the sentences:

1. You have 1o be careful about your things.
2.  Watch over your stuff especially at places with lots of people.
3.  Keep checking your luggage (suitcases, bags, handbags).

4. Do not carry money, mobile and other expensive things on your back
where you can not see.

5. Always close your handbag and carry it close to your body.

6. Do not put money, mobile and other expensive things

in your bag.

7. Never carry expensive stuff in your back pocket.

8. Do not carry all expensive things in one place.

9. Do not carry a _arge amount of money  on you/at once.

10. Wherever in places with lots of people, Position your hand

over your handbag/bag/suitcase with expensive possessions.



They stole my mobile -
methodological note

Socio-cultural context

While creating this worksheet we kept in mind the fact that foreigners,
especially, often fall victim to petty crime and pickpocketers. Therefore
students can, on occasion, find themselves in situations when they need to
deal with the theft of expensive possessions. Unfortunately, it is not always
possible to use an intermediary language while dealing with the police, being
it in the streets or the police station. This worksheet aims to warn students
about this inconvenience and allow them to adopt basic vocabulary and
phrases useful and helpful in such situations.

Suggested approach with the worksheet

We purposely avoid setting a time specification for each exercise in the
methodological note, since this, in our opinion, depends on the student’s
language level.

The lecturer utilises the use of Czech as much as possible during the lesson/
consultation but never at the expense of the student’s comprehension.
Tasks are simple and we believe that any additional information can be
provided using gestures and visual samples. We assume that colourful
pictorial material can be supremely useful and helpful support during Czech
lessons/consultations.

However, the lecturer must be sure that the student is truly understanding
the vocabulary, important phrases and can utilise both in practice during
common communication. Whenever it is necessary the lecturer shall use
intermediary language and keep in mind socio-cultural aspects of language
consultations.

Dialogues

The goal of the dialogues is primarily to introduce students to specific
situations requiring communication. With the help of the dialogues, students
become accustomed to phrases that they can use during real encounters.
Dialogues help students to better visualize such situations and understand
the topic.
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The lecturer shows students a picture of mobile phone theft. He/she can
use any picture or the one from our worksheet which depicts a stranger’'s
hand pulling a mobile phone from a back pocket. Using simple questions the
lecturer instructs students to describe the situation.

E.g. What happened? What problem does the person have?

With more advanced students the lecturer can progress into a conversation
on the topic.

E.g. Has it ever happened to you? Has anyone ever stolen your mobile phone?
What did you do? What must the victim do?

Next, the lecturer instructs students to listen to a story. He/she reads all
dialogues at once. The lecturer asks students about what happened. Based
on the language level he/she might insist on more or fewer details. The
lecturer tries to get to the basis of the story - e.g. They stole Peter's phone.
Petr had to block his card first and then he called the police. He told the
policeman what happened. Petr must go to a police station in person.

With less advanced students the lecturer re-reads the dialogue and asks
students to follow the text. With more advanced students it is possible

to omit this part. Next, the lecturer reads the dialogue with students. In

the case of more students being available, he/she lets students read the
dialogues in pairs. In the case of an individual consultation, the student reads
the victim's part and the lecturer takes on the second role. The goal is for
the student to learn phrases which he/she can use in real-life situations.
During readings, the lecturer corrects only such pronunciation mistakes that
prevent the listener from understanding a student’s speech.
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Exercise 1
The goal of this exercise is to
expand vocabulary related to

valuables which can be easily stolen.

The lecturer instructs students to
pair words with pictures. During
corrections, he/she can point out
the wrong combinations and let the
students self-correct.

After the check, we recommend
putting the vocabulary straight
into practice. The lecturer can
utilize picture cards or computer-
generated pictures and ask: What is
this? Another option is to ask, e.g.
Where is a wallet/purse? A student
then points at the picture with a
wallet/purse. A different version
could be pairing picture cards with
word cards. Practice and checking
can commence the same way as in
the previous activity.
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More advanced students can
practice the accusative. Students
complete sentences with the correct
form of the suggested word (all of
the suggested words or they draw
picture cards). What happened?
What did they steal? They stole my
wallet/purse.

Exercise 2

The goal of exercise two is to
practise past tense, along with
familiarizing phrases useful during
a theft crisis.

The lecturer instructs students to

fill in correct verb forms in the past
tense into the dialogues. Next, he/
she checks for mistakes in forms and
the spelling of the verbs.

Exercise 3

The exercise aim is to teach phrases
useful while communicating with the
police in the case of reporting

a theft. Phrases are not learned
passively but used in practice.
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The lecturer instructs students to
complete the dialogue with missing
words and act it out (if he/she

has more students available) or

the lecturer takes on one of the
parts. He/she plays the role of a
policeman, and the student the role
of the victim. Providing the lecturer
considers if useful, he/she can vary
this way with other dialogues from
exercise two also.
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Exercise 4

In exercise 4 students are introduced
to safety recommendations helpful in
avoiding becoming a theft victim. We
point out the most common mistakes
people make and pickpocketers
abuse. Exercise 4 is lexically and
grammatically more difficult and
therefore suitable for more advanced
or Slavic students. However, with the
help of an intermediary language, we
recommend discussing the content
with less advanced students too, to
make them aware.
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3.4.
Methodical recommendation for
devising a didactic walk

A didactic walk forms a popular part of a course especially
during intensive courses when students spend a lot of time in
the classroom with their tutor. To be able to venture outside the
classroom walls during lessons is deemed as very positive by
students.

In the students, such a walk encourages the feeling of learning
the real and true language and that they are in touch with it.

A didactic walk is suitable for workshops or group-oriented
seminars. During the pilot project, we utilized it for group tuition
of foreign students from a variety of faculties. Naturally, it is
also possible to so-called enter the terrain with individuals while
keeping in mind the specifications of individual tuition. In this
instance, we will adhere to a group walk focused on students
from individual faculties.
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3.4.1.
Goals

While starting with preparations, it makes sense to imagine the scenario back
to front. What is the goal? The lecturer's expectations can be diametrically
different from those of students.

For that reason it is advisable, particularly while getting the whole idea off the
ground, to include a brainstorming discussion, mind mapping or questionnaires
related to the topic to determine the walk participant’s expectations. At the
same time, securing student’s needs can occasionally be too complicated

and encounters unavoidable hurdles. We already gathered a lot of information
about students during earlier lessons - where they are from, what they like
and what they study. That means that plenty of information that we can use
as inspiration for preparing the walk is already known to us. The final decision
regarding the route is always up to the lecturer.

3.4.2.
Students - participants

The most fundamental information comes from the field or the faculty where
our students study. That too offers guidance about the particular parts of
town the students are likely to move about the most. It is plausible to tutor

a homogenous class that lives at one dormitory or in the same municipal part.
The second topic focuses on student’s preferred leisure time. Answers

can be partially derived from their field of study. To avoid stereotypes and
generalizing, the earlier suggested mind mapping, while using intermediary
language (English), can useful. Cultural specifics affect tuition itself. If/when
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we tutor a group whose background is unknown to us, it is necessary for us
to educate ourselves beforehand to fully comprehend certain lesson aspects.
The more cultural restrictions and differences we are aware of, the more
efficiently we can plan the walk to suit the needs and benefit our students. At
the same time, we will avoid situations that can be unpleasant for both sides.

Example: It is possible that the class will have female students from the middle
east who are not accustomed to communication with male counterparts

and they try to avoid men even while being in the Czech Republic. Once we
are confident that they are at ease while communicating with their male
classmates we can organise a trip to the library with a man as a guide. Direct
communication can be encouraged by specific tasks that students have

to complete in the library alongside each other. This approach allows us to
moderate interactions between students and the public to a certain extent -
the excursion is prearranged and the guide is instructed that students might
ask questions in Czech even though they have not been learning the language
for very long.

A significant topic that can influence not only the walk but also the whole
stay in the Czech republic is food. Students are used to diametrically different
foods/cuisine and often of a higher quality then Czech food. Many arriving
students are also vegetarians and vegans and struggle to buy suitable
ingredients/food components or choose meals in a restaurant.

Example: Getting ready for a walk with vegetarian and vegan students. We
pre-locate suitable shops - those with good quality fruits and vegetables and
a range of goods fitted to meat-free cooking. Zero waste shops, restaurants
catering for vegetarians and vegans - happy hour and places offering
discounts - markets and places offering seasonal foods. While making
decisions regarding the walk itself we must take the individual student
personalities into account. Are they more extroverted or introverted? How
independent are they? Some students have not ventured into the centre

of Prague after two weeks of their stay whilst other students went to see
Charles bridge on the day of their arrival to Prague. This can also be down

to their country of origin and their local customs. The student’s age and

life experience, in general, will play a crucial role too. A group of high school
graduates will most likely be much less independent than a group of master's
or doctoral degree students.
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3.4.3.
The nature of the walk

The basic criteria are group size and composition, alongside with the theme
and location we are heading to, and also the walk duration. The nature

of the walk can be fundamentally established by the level of a student’s
active interaction. One of the types is an interactive walk when participants
communicate and converse directly with their surroundings. The other side of
the student’s active involvement spectrum is a so-called sightseeing walk, ie.
they are getting to know their surroundings but do not actively participate in
a conversation. Most walks hover somewhere between these two options -
students interact only to a certain extent.

There are a plethora of methods relating to ways how to engage students
and use the walk for its didactical means. It is advisable to pre-plan and
decide whom students will communicate with and make arrangements with
those individuals. The advantage of this method is that students still have

to exit their comfort zone but it is not as daunting as approaching complete
strangers in the streets.

a) An informative walk (Where do | find things/places? Where should | go
when | have a problem?)

- Show students all individual places at their university that they may need to
know about

- Explain to them their purpose and use, when they can visit and where they
find more related practical information (hours for the public, etc)

- Engage students in practical tasks which they must complete (with
consideration to their language and cultural knowledge and abilities) - e.g.
ask for exact information (Where is..), organise the student card, etc.

- It is recommended to pre-warn personnel and thus, allow for more
understanding from their side, along with avoiding rushing the students.

b) A cultural walk 1 (with a guide, without a guide, cultural monuments,
memorable/historical places)

- More suitable for more advanced or Slavic students

- Pre-arrange a visit/viewing of a specific place based on the student’s
interests - a library (possibly historical monuments, etc. Ideally a place which
is not freely available to tourists. We can try to organize a guide or personnel
who would help students throughout the visit/viewing)
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- With more advanced groups, it is possible to instruct students to prepare
a short intro to the place and introduce it to other fellow students right
before the viewing (max. 5 minutes is adequate)

c) A cultural walk 2

- Based on their preferences, to show the students places of leisure - small
cinemas, coffee shops with cultural programmes, club theatres, restaurants,
parks, observation towers or places, etc.

- At this point, it is helpful, useful and recommended to list individual places
in the form of a catalogue which the students get to keep and then choose
one or more places based on actual availability (exhibitions, festivals, etc.)

- Once again, students can be instructed to complete group tasks - to find
specific information, find certain details about the schedule, etc.

d) A practical walk

- If/when we work with students living in one place and still struggling to find
their way around, it can be useful to introduce practical elements of everyday
life to them - where the post office is, where they find certain shops, good
restaurants and coffee shops, the police station, hospital, ATM, bank,
markets, etc.

- This allows for a large variety of practical tasks which students can fulfil
during the walk. With more adventurous students, the lecturer can divide
them into groups, supply them with money and a shopping list and let them
go shopping (he/she should be aware though that the students do not always
get the exact stuff the lecturer had in mind)

e) A gastronomical walk

- For some students, it could be interesting to learn about and discover the
local cuisine

- We can take students to farmer's markets, food festivals, to coffee shops,
pastry/sweet shops, and specialised shops. We introduce them to either the
traditional Czech food and drink or, on the contrary, help them find such
places that will cater to their needs and taste buds (vegetarian and vegan
food ranges, etc.)

- To avoid the walk being just a hopping from shop-to-shop experience, it

is possible to include places such as the museum of chocolate, a brewery,
vineyards, arrange a visit to a factory to see food being manufactured, etc.
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A checklist for walk organisers

Student details - number, age, type of
study, countries of origin, mother tongues,
language levels

Which programmes/at what faculties do
they study

Where they live
Their preferred leisure time

Should the walk involve paid attractions
(restaurants, museums, viewings, etc.)

Which diet they prefer/follow

What culture specifics they have/must be
taken into consideration

UJOP UK
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3ubyty
Going for a walk in Prague -
examples of an interactive task

1. This is the Faculty of Physical Education and Sport (FTVS).
What is this? Link them together.

Study department . ucebna

Library . studovna
Canteen X katedra sportu
Reception . menza
Department of Sport . knihovna

Study room . recepce
Classroom . budova

Building . studijni oddéleni

N>R AND S

Do you know where the dining hall/sport’s department, library... is?
You are looking for room C113. Where will you go? Building
floor

2. Look for information.

1. We want to go to Staroméstska stop. How do we get there?
2. This is the City library. Can you visit it on Monday morning?
Search through www.mlp.cz ,Pobo&ky* (branches). Where do you
live? Which library is near you?
3. This is Clementinum. Can you study here without being registered?
More information at www.nkp.cz.
4. Search your map for Karolinum. Which way must we go?
5. This is the Faculty of Education.
o Where is the assembly hall?
Where is S303 classroom?
Where is RO10 classroom?
Where are you allowed to smoke?

6 . Search on Facebook for Hybernska campus.
What events do they host?
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CONCLUSION

In the translated version of
the methodology, readers
have the opportunity to
acquaint themselves with
results of a survey conducted
between foreign students,
along with some particular
observations noted by the
foreign academic personnel.
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The findings show that there
is still room for allowing
foreigners a better quality of
life while living in the Czech
Republic using tools such

as more efficient mastering
of the language in selected
situations demanding direct
communication.

The methodology is to serve
as a manual to organizers and
lecturers in practical use. Thus

the practical section includes
suggested approaches during
consultations as a unique
format for teaching Czech to
foreigners.

At the same time, there are
specific worksheets included,
which were created as a result
of the careful mapping of

problematic situations with
target groups and then used
during consultations and
tuition. Aside from that, the
methodology includes the step
by step process of creating
methodological notes and
organising didactical walks,
both as a helpful tool to be
used in practice.

Along with suggested
consultations, specifying the
main content and the potential
for putting all in practise

the Institute for Language

and Preparatory Studies

can, with the cooperation of
InterU centre, join the ranks

of UK Point and extend a
portfolio of services on offer,
especially within the staff
Welcome centre activities, with
whom cooperation has been
secured and is advisable to
systematically continue.
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